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1 Basic Considerations 

1.1. Summary of the Results of the B4C Stocktaking 

The B4C competence framework was created to list and describe the competences needed to tackle 

challenges and tasks in relation to the introduction of biochar as integral part of the Circular Carbon 

Economy to promote the Education of Sustainable Development (ESD) in Vocational Education. 

The first part of the WP2 in the B4C project outlined that there is a strong interest from the 125 VET 

experts to develop new learning fields in ESD based on the CCE and biochar. 

As a consequence the B4C project outlined a taxonomy both for VET learners and facilitators which 

can be applied: 

 To plan competence oriented learning for Circular Carbon Economy and 

 To validate the competences of the learners. 

1.2. Didactic Framework 

If we look at the biochar learning programme from a didactic framework perspective we should firstly 

differentiate the main objectives, the target group(s), the contents and the main methodology/ies and 

the resources. 

Objectives 

As outlined above, we intend to enrich and substantiate Education for Sustainable Development (ESD) 

by focusing on the CCE and develop and exploit concrete applications of Biochar, e.g. for climate 

change mitigation and adaptation. 

Target groups 

They are two main target groups: on the one hand learners (and professionals) in their vocational field 

AND on the other hand the facilitators who facilitate the acquisition of those competences. 

Contents 

The contents related to the introduction of biochar relate mainly to 2 aspects: 

1. The context in which the learning programme is taking place, for instance in 

a. a specific VET field (e.g. agriculture, horticulture, construction, others or 

b. the context of a specific subject (e.g. physics, biology, chemistry, soil science, etc) 

2. The practical context within the biochar product and value chain, for instance: 

a. Biomass recovery (harvesting, pre-treatment (e.g. silaging, pelletising) 

b. Biomass conversion (pyrolysis), post-treatment,  

c. Biochar product development, biochar qualities and product classes 

d. Biochar in the Bioeconomy (= circular carbon economy) 

Main methodology/ies and the resources 

B4C desk research, online questionnaire and focus group interviews revealed that all participants 

agreed on the need to create authentic learning experiences which should be flexible and need to 

include practical learning projects in which the learners become “developers” of products and services. 

This way, by embedding biochar and other circular economy applications into concrete VET-projects, 

students can bridge the gap between theoretical knowledge and practical skills to drive sustainable 

change. 

Aspired Competences 

This means in turn that the focus should be on a combination of context-oriented competences for: 
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1. sustainable development, contextualised on knowledge skills and attitudes related to biochar 

acting and learning fields, 

2. the development of an entrepreneurial mindset and 

3. the development of the necessary generic (social, personal and organisational competences 

(such as teamwork competences (to foster collaborative learning and development)). 

These considerations are the  

 

1.3. Outline of the Competence Framework 

The B4C competence framework for the learners is based on different competence concepts (e.g. 

Erpenbeck, Sauter 2014, LEVEL5/REVEAL group 2016/2019) in combination with the EntreComp Com-

petence Framework. 

As outlined above, we basically differentiate domain specific competences (here related to the biochar 

driven Circular carbon economy as part of Sustainable Development (SD)1 and social, personal and 

organisational competences (generic competences). 

These competences relate to the “final beneficiaries”, the VET learners, as professionals (in their pro-

fessional (business, VET enterprises, such as farms, building companies, horticultural enterprises) con-

texts and eventually also as individuals (citizens, e.g. in learning projects involving parents or social 

innovation projects). 

The second target group related to the facilitators, such as teachers, helpers, educational staff in the 

VET enterprises etc. 

Both target groups are tackled by the first part of the competence framework consisting of field com-

petences on SD, CCE and biochar in combination with personal, social and organisational competences. 

A specific cluster of competences relate to the ability to “spot ideas and opportunities” which is derived 

from the EntreComp system. We introduced this competence since the introduction of sustainability 

(here SD, CCE and biochar) in the own repertoire or even in business affords to become creative and 

innovative. 

The second part of the B4C  competence framework relates to the “facilitation competences” of those 

people who bring about these competences in informal (e.g. civic projects) and non-formal/formal 

(business) contexts. 

 

1.4. Field (Domain) competences relating to ESD 

Aa outlined above, it is useful to integrate Biochar and the CCE within the Education for Sustainable 

Development (SD). The strongest argument came out of the stocktaking phase of the B4C project which 

proved that Sustainable development (especially when being operationalised with the UN Sustainable 

Development Goals (SDG) can be enriched and substantiated by the practical learning opportunities 

created by biochar. 

A second point is that, when it comes to professionalisation of educational personal, also identical 

“facilitation” modes are required. 

Hence for the sake of: 

 Operationalisation (via the SDGs system) 

 Acceptance (by the theme of “Sustainability” among the learners and teachers/trainers) 

 Marketing” (to promote it in the SMEs) and 

 
1 The concept of Sustainable Development shall be operationalised via the UN Sustainable Developmennt Goals 

(SDGs). 
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 The approach on individual and corporate and professional level 

… B4C developed a unique approach to enable individuals to become active for sustainable develop-

ment. During the project the idea emerged to equip interested individuals with knowledge and basic 

skills on the SDGs, the CCE and biochar and to convert these competences in practical and applied 

biochar projects which may also contribute to increased entrepreneurial mindset and competences. 

With this approach the project takes into account that “Sustainability” is a very attractive field as it is 

considered to be one of the top priorities of corporate and societal development. There is an urgent 

need to act – not only for citizens but also for enterprises in VET. 

There is a high identification with SD and SDGs from the side of the employees who may want to deliver 

their share for a better environment or for a more sustainable future, may it be by improving internal 

services or support for external stakeholders and initiatives caring for the planet. The employees are 

supposed to play are more prominent role in business development – hence a more participatory ap-

proach is more appropriate for modern businesses. 

 

 

1.5. The Inventory 

B4C converts the aforementioned aspects to the LEVEL5 competence definition. 

A competence is the ability to apply a synthesis of 

 Knowledge, 

 Skills and  

 Attitudes 

in a particular situation and in a particular quality2. 

 

B4C  competence inventory 

Field Competences 
 Sustainable Development 

 Circular Economy 

 Biochar specific competences 

 Entrepreneurial competences 

(Creating ideas and opportunities) 

Social Competences 
 Teamwork 

 Communication 

 Leadership 

 Client Orientation 

Organisational Competences 
 Design Thinking 

 Project Development 

 Evaluation 

 Networking 

 Flexibility 

Personal Competences 
 Vision&Creativity 

 Problem Solving 

 Critical Thinking 

 Sense of Initiative 

 Learning to Learn 

 

Fig. 1. B4C  Competence Framework () 

 
2 The definition has been coined by a consortium led by Research voor Beleid (2006) in the EU publication „Key competences for Adult 

Education“.  
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The B4C competence set is a four-field cluster with 18 competences which can be simplified and listed 

as follows 

Field Competences 

The field competences relate to 2 domains: 

1. on the one hand to knowledge and skills related to Sustainable Development, CCE and biochar 

and 

2. on the other hand to the ability to spot ideas and opportunities and to convert them in actions. 

Hence the core field competence derived from this consideration is called: 

  “Competences to Spot Ideas and Opportunities for the Circular Carbon Economy” 

 

According to EntreComp the “Competence to Spot Ideas and Opportunities” consists of the 5 sub-com-

petences: 

 Spotting Opportunities 

 Creating Ideas 

 Visioning 

 Valuing Ideas and 

 Ethical behaviour 

These sub-competences fit very welt o the Design Thinking Process which should be the major train-

ing and learning approach applied to the learners and trainers in the B4C project. 

 

Additionally, the following “generic” or transversal competences were identified which are needed to 

introduce the Circular Carbon Economy in the own environment, be it private (civic) activities or pro-

fessional (on the job). 

 

Generic Competences 

Social 

 Teamwork (Intercultural) 

 Communication 

 Leadership: Conflict resolution, Client orientation, Mobilising others 

Personal 

 Vision & Creativity 

 Problem Solving 

 Critical (Ethical and sustainable) thinking 

 Self-awareness and self-efficacy 

 Looking for Opportunities, Taking initiative (Sense of initiative) 

 Learning through experience (Learning2Learn) 

Organisational: 

 Project Development (incl. Resource Planning; Mobilising resources) 

 Financial and economic literacy 
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 Evaluation (Valuing ideas) 

 Networking 

 Flexibility (Coping with ambiguity, uncertainty and risk) 

 

In the paper on hand, the competences are thoroughly described by: 

 Descriptions consisting of a competence summary and aspects what a learner should know, 

be able to do and respective attitudes related to these competences. 

 A reference system which clusters knowledge, skills and attitudes along 5 competence levels. 

On the following pages each of the B4C key competences is described in terms of abstract and general 

learning outcomes that relate to an ideal, which a professional working in this field should aspire. 
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2 Field Competences and Competences relating to Creativity and Innovation on the Biochar enhanced Circular Carbon 

Economy 

The term “field competence” may be a bit confusing in different business and also informal contexts in connection with sustainability and the Circular Carbon 

Economy. We explain it to the ability of a of a person to bring about aspects of Circular Carbon Economy – in the sense of a “Literacy for the Circular Carbon 

Economy”.  

 

2.1. Competence to Spot Ideas and Opportunities for the Biochar enhanced Circular Carbon Economy 

This competence describes the personal ability to perceive and recognise biochar based CCE “objects and procedures” and their framework, to increasingly apply 

facilitation techniques and patterns and to relate it to oneself and to other contexts. 

It is at the same time a personal competence with a high societal impact since the self-reflection, in combination with the exploration of an (unfamiliar) sustain-

ability context leads to becoming more tolerant and critical thinking, hampers xenophobia and eventually helps our societies to become more cohesive and 

inclusive. 

 

This Competence requires knowledge on different ideation and prototyping instruments and strategies, e.g. Spotting opportunities, Creating ideas, Working 

towards a Vision, Valuing ideas, Checking for Sustainability, etc. and how to apply them in different situations related to the invention of Biochar enhanced 

Circular Carbon Economy in the professional environment, meaning in the own business and at the workplace. 

This may refer to the “internal” (in-service) business (e.g. to make business processes more sustainable) but also to “external” business domains, e.g. by support-

ing social or environmental projects and initiatives relating to the Biochar enhanced Circular Carbon Economy. 

A competent person should be able to Identify and seize opportunities to create value by exploring the social, cultural and economic landscape, Identify needs 

and challenges that need to be met and establish new connections and bring together scattered elements of the landscape to create opportunities to create 

value. He/she should be able to create and value Ideas and act responsibly – and all that based on the portfolio of the SDGs in relation to the Biochar enhanced 

Circular Carbon Economy. 

A competent person is pro-active and motivated to take the initiative and has a positive attitude towards innovation, collaboration and is conscious and commit-

ted to ethical and sustainable development in the context of Biochar enhanced Circular Carbon Economy. 
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Knowledge: In regard to the biomass to biochar product and value chain, the learner knows 

• The concept of Sustainability and Sustainable Development Goals in general 

• The concept of Biochar enhanced Circular Carbon Economy 

• His/her own business and future working field and working context and the intervention area (here the Biochar enhanced Circular Carbon 

Economy) 

• Different ideation and prototyping instruments and strategies, e.g. Spotting opportunities, Creating ideas, Working towards a Vision, 

Valuing ideas, Checking for Sustainability, etc. and how to apply them in different situations as part of a design thinking approach 

Skills: In regard to the biomass to biochar product and value chain, the learner is able to  

Spot Opportunities 

• Relating to the product and value chains within the Biochar enhanced Circular Carbon Economy, e.g. in relation to the biomass to 

bioproduct and bio-economy chains 

• Identify and seize opportunities to create value by exploring the social, cultural and economic landscape and the own working envi-

ronment 

• Identify needs and challenges that need to be met related to sustainable internal and/or external business development relating to 

the biomass to biochar product and value chain 

• Establish new connections and bring together scattered elements to create opportunities to create value for CCE. 

 

Create and value Ideas for the Circular Carbon Economy 

Creating 

• Develop several ideas and opportunities to create value, including better solutions to existing and new challenges  

• Explore and experiment with innovative approaches relating to the biomass to biochar product and value chain 

• Combine knowledge and resources to achieve valuable effects 

Valuing 

• Judge what value is in sustainability (social, cultural, environmental and economic) terms  

Recognise the potential an idea has for creating value and identify suitable ways of making the most out of it 

• Assess the consequences of ideas that bring value and the effect of intrapreneurial action on the target community, the market, 

society and the environment 

Considering Sustainability and Ethics  
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• Reflect on how sustainable long-term social, cultural and economic goals are, and the course of action chosen  

• Act responsibly  

• Imagine the future  

• Develop a vision to turn ideas into action  

• Visualise future scenarios to help guide effort and action  

 

Attitudes: In regard to the biomass to biochar product and value chain, the learner… 

• is pro-active and motivated to take the initiative in order to reach a goal 

• is willing to undertake risks to achieve his/her vision 

• values autonomy and accepts the risk to fail 

• has a positive attitude towards innovation and development 

• appreciates collaboration and respects others 

• has an ethical consciousness 
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REFERENCE SYSTEM – Competence to create ideas & opportunities on Biochar enhanced Circular Carbon Economy 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description 
Level Ti-

tles 
Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing how to transfer the CCE strategy 

to the corporate level. Knowing how to sup-

port other departments to act successfully 

in implementing CCE. 

Developing, 

construct-

ing, trans-

ferring 

Being able to transfer ideation and prototyping 

strategies for CCE invention on the corporate busi-

ness level. Actively planning and creating new CCE-

activities based on Design thinking and apprecia-

tive inquiry. 

Incorpora-

tion 

Having internalised CCE invention as a fun-

damental personal intrapreneurial mindset. 

Being an inspiration for others in their idea-

tion and prototyping activities for CCE 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing when to apply right instruments 

from the portfolio of different ideation and 

prototyping approaches and tools to de-

velop a concept and prototype for CCE. 

Discovering 

acting inde-

pendently 

Creating and executing a prototyping strategy to 

invent CCE in the own context and professional do-

main. 

Self-regu-

lation, 

Commit-

ment 

Being determined and pro-active to create 

ideas and prototypes in the own environ-

ment to implement CCE 

Finding it important to be creative and inno-

vative in this respect. 

3 
Knowing 

how 

Knowing different ideation and prototyping 

approaches, techniques related to: 

 Checking for Sustainability. 

 Spotting opportunities 

 Creating ideas 

 Working towards a Vision 

 Valuing ideas 

Theoretically knowing how to act along an 

ideation and prototyping concept for bio-

char based CCE 

Deciding/ 

selecting 

Being able to create ideas to invent biochar based 

CCE in the own context. 

Being able to apply ideation and selection tools 

from a given (known) portfolio for the exploration 

of biochar based CCE 

Motiva-

tion/ 

apprecia-

tion 

Valuing sustainability, SDGs and the biochar 

based CCE in general. Being motivated to 

develop own ideation and prototyping com-

petences and visions. 

2 

Knowing 

why 

(distant un-

derstanding) 

Having basic knowledge on sustainable de-

velopment and SDGs. Knowing that the bio-

char based CCE is part of the SD 

Using, 

imitating 

Being able to teamwork for developing a vision for 

the exploration of fitting SDGs in the own working 

environment and understanding basic application 

fields biochar based CCE 

 

Perspec-

tive taking 

Being curious and interested in ideating and 

prototyping and spotting of opportunities 

for sustainable development.and for bio-

char based CCE 

1 
Knowing 

what 

Knowing that sustainable development is an 

important concept of nowadays civic and 

professional life. 

Perceiving 

Perceiving and recognising the concept of creating 

ideas and opportunities for sustainable develop-

ment without taking further steps. 

Self-orien-

tation 

Perceiving the concept of sustainable devel-

opment without relating it to oneself. 
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2.1.1. Sub-competence 1: Spotting opportunities on Biochar enhanced Circular Carbon Economy 

L 
LEVEL5 Ti-

tles 

LEVEL5 

Hints 

Entre-

Comp 

Hints 

Entre-

Comp Ti-

tles 

Identify, create and seize op-

portunities 
Focus on challenges Uncover needs Analyse the context 

5 
Developing, 

constructing, 

transferring 

Strategy 

Versatil-

ity 

Incorpo-

ration 

Contributing 

substantially 

Taking re-

sponsibility 

for contrib-

uting to com-

plex develop-

ments in a 

specific field 

Driving trans-

formation, in-

novation and 

growth: 

 

Transform 

Expand 

 I can judge opportunities for 

creating value and decide 

whether to follow these up 

at different levels of the sys-

tem I am working in (for ex-

ample, micro, meso or 

macro). 

 I can spot and quickly take 

advantage of an opportunity. 

 I can cluster different oppor-

tunities or identify synergies 

among different opportuni-

ties to make the most out of 

them. 

 I can define opportunities 

where I can maintain a com-

petitive advantage. 

 I can produce a ‘roadmap’ 

which matches the needs 

with the actions needed to 

deal with them and helps 

me create value. 

 I can design projects which 

aim to anticipate future 

needs. 

 I can monitor relevant trends 

and see how they create threats 

and new opportunities to create 

value. 

 I can promote a culture within 

my organisation open to spot-

ting the weak signals of change, 

leading to new opportunities for 

creating value. 

4 

Discovering 

new con-

texts 

Developing 

Acting inde-

pendently 

Pro-Ac-

tivity 

Applied 

knowled

ge 

Dis-

turbed/ 

new con-

texts 

Taking re-

sponsibility 

for making 

decisions and 

working with 

others. 

With some 

guidance and 

together with 

others. 

Taking re-

sponsibility 

 

Reinforce 

Improve 

 I can describe different ana-

lytical approaches to identify 

entrepreneurial opportuni-

ties. 

 I can use my knowledge and 

understanding of the context 

to make opportunities to 

create value. 

 I can take apart established 

practices and challenge 

mainstream thought to cre-

ate opportunities and look at 

challenges in different ways. 

 I can judge the right time to 

take an opportunity to cre-

ate value. 

 I can carry out a needs 

analysis involving relevant 

stakholders. 

 I can identify challenges re-

lated to the contrasting 

needs and interests of dif-

ferent stakeholders. 

 I can identify the boundaries of 

the system that are relevant to 

my (or my team's) value-creating 

activity. 

 I can analyse an existing value- 

creation activity by looking at it 

as a whole and identifying op-

portunities to develop it further. 

3 
Deciding/ 

selecting 

Theory 

knowled

ge 

Known/ 

prepared 

contexts 

On my own 

and together 

with my 

peers. 

Taking and 

sharing some 

responsibili-

ties. 

Building inde-

pendence 

 

Experiment 

Dare 

 I can explain what makes an 

opportunity to create value. 

 I can proactively look for op-

portunities to create value, 

including out of necessity 

 I can identify opportunities 

to solve problems in alterna-

tive ways. 

 I can redefine the description 

of a challenge, so that alter-

native opportunities address 

it may become apparent. 

 I can explain that different 

groups may have different 

needs. 

 I can establish which user 

group, and which needs, I 

want to tackle through cre-

ating value. 

 I can tell the difference between 

contexts for creating value (e.g., 

communities and informal net-

works, existing organisations, 

the market). 

 I can identify my personal, social 

and professional opportunities 

for creating value, both in exist-

ing organisations or new ven-

tures. 
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2 

Using, 

imitating 

 

 

Applying 

under su-

per-vi-

sion 

Exercis-

ing 

Trying 

out 

Under direct 

supervision. 

With support 

from others, 

some auton-

omy, with my 

peers. 

Relying on 

support from 

others 

 

Discover 

Explore 

 I can find opportunities to 

help others. 

 I can recognise opportunities 

to create value in my com-

munity and surroundings. 

 I can find different examples 

of challenges that need solu-

tions. 

 I can recognise challenges in 

my community and sur-

roundings that I can contrib-

ute to solving. 

 I can find examples of 

groups who have benefited 

from a solution to a given 

problem. 

 I can identify needs in my 

community and surround-

ings that have not been 

met. 

 I can tell the difference between 

different areas where value can 

be created (e.g. at home, in the 

community, in the environment, 

or in the economy or society). 

 I can recognise the different 

roles the public, private and 

third sectors play in my region or 

country 

1 Perceiving Start Start Start Start Start Start Start 

 

2.1.2. Sub-competence 2: Creating ideas on Biochar enhanced Circular Carbon Economy 

L 
LEVEL5 Ti-

tles 

LEVEL5 

Hints 

Entre-

Comp 

Hints 

Entre-

Comp Ti-

tles 

Be curious and open.  Develop ideas.  Define problems Design value  Be innovative  

5 

Developing, 

construct-

ing, transfer-

ring 

Strategy 

Versatil-

ity 

Incorpo-

ration 

Contributing 

substantially 

Taking re-

sponsibility 

for contrib-

uting to com-

plex develop-

ments in a 

specific field 

Driving trans-

formation, in-

novation and 

growth: 

 

Transform 

Expand 

 

 I can design new processes to 

involve stakeholders in gener-

ating, developing and testing 

ideas that create value.  

 I can tailor a variety of ways 

of involving stakeholders to 

suit the needs of my value-

creating activity.  

 I can use a mix of creative 

techniques to keep generat-

ing value over time.  

 I can initiate, develop, man-

age and complete a creative 

project.  

 I can design and put in place in-

nova-tive processes to create 

value.  

 I can apply different design ap-

proaches to create value 

through new products, pro-

cesses or services.  

 I can manage innovation pro-

cesses that respond to emerging 

needs and make the most of op-

portunities as they become 

available.  

 I can identify the steps needed 

to research the potential for an 

innovative idea in light of its de-

velop-ment into an existing en-

terprise, a new venture or an 

oppor-tunity for social change.  

4 

Discovering 

new con-

texts 

Developing 

Acting inde-

pendently 

Pro-Ac-

tivity 

Applied 

knowled

ge 

Taking re-

sponsibility 

for making 

decisions and 

working with 

others. 

Taking re-

sponsibility 

 

Reinforce 

Improve 

 I can combine my under-

standing of different con-

texts to transfer 

knowledge, ideas and so-

lutions across different 

areas.  

 I can set up processes to in-

volve stake-holders in finding, 

develop-ing and testing ideas.  

 I can describe different tech-

niques to test innovative 

ideas with end users.  

 I can help others create value 

by encouraging experimenta-

tion and using creative tech-

niques to approach problems 

and generate solutions.  

 I can describe and explain dif-

ferent approaches to shaping 

 I can develop and deliver value 

in stages, launching with the 

core fea-tures of my (or my 

team's) idea and progressively 

adding more.  

 I can create (alone or with oth-

ers) products or services that 

 I can describe different levels of 

innovation (for example, incre-

mental, breakthrough or trans-

formation-al) and their role in 

value-creating activities.  
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Dis-

turbed/ 

new con-

texts 

With some 

guidance and 

together with 

others. 

 I can actively search for 

new solutions that im-

prove the value-creating 

process.  

open-ended problems and 

different problem-solving 

strategies.  

solve my problems and my 

needs.  

 I can describe how innovations 

diffuse in society, culture and 

the market.  

3 
Deciding/ 

selecting 

Theory 

knowled

ge 

Known/ 

prepared  

contexts 

On my own 

and together 

with my 

peers. 

Taking and 

sharing some 

responsibili-

ties. 

Building inde-

pendence 

 

Experiment 

Dare 

 I can actively search for 

new solutions that meet 

my needs.  

 I can experiment with my 

skills and competences in 

situations that are new to 

me. 

 I can test the value of my so-

lutions with end users.  

 I can experiment with differ-

ent techniques to generate al-

ternative solutions to prob-

lems, using available re-

sources in an effective way.  

 I can reshape open-ended 

problems to fit my skills.  

 I can take part in group dy-

namics aimed at defining 

open-ended prob-lems.  

 I can assemble, test and pro-

gressively refine proto-types 

that simulate the value I want to 

create.  

 I can identify the basic functions 

that a prototype should have to 

illustrate the value of my idea.  

 I can judge if an idea, product or 

process is innovative or just new 

to me.  

 I can tell the difference between 

types of innovations (for exam-

ple, process versus product in-

novation and social innova-tion, 

incre-mental versus disruptive 

innovation).  

2 

Using, 

imitating 

 

 

Applying 

under su-

per-vi-

sion 

Exercis-

ing 

Trying 

out 

Under direct 

supervision. 

With support 

from others, 

some auton-

omy, with my 

peers. 

Relying on 

support from 

others 

 

Discover 

Explore 

 I can explore new ways to 

make use of existing re-

sources.  

 I can show that I am curi-

ous about new things.  

 Alone and as part of a team, I 

can develop ideas that create 

value for others.  

 I can develop ideas that solve 

problems that are relevant to 

me and my surroundings.  

 I can explore open-ended 

problems in many ways so as 

to generate multiple solu-

tions.  

 I can approach open-ended 

problems (problems with 

many solutions) with curios-

ity.  

 I can improve existing products, 

services and processes so that 

they better meet my needs or 

those of my peers and the com-

munity.  

 I can assemble objects that cre-

ate value for me and others.  

 I can describe how some inno-

vations have transformed soci-

ety.  

 I can find examples of innova-

tive products, services and solu-

tions.  

1 Perceiving Start Start Start Start Start Start Start Start 

 

2.1.3. Subcompetence 3: Visioning on Biochar enhanced Circular Carbon Economy 

L 
LEVEL5 Ti-

tles 

LEVEL5 

Hints 

Entre-

Comp 

Hints 

Entre-

Comp Ti-

tles 

Imagine Think strategically.  Guide action  

5 

Developing, 

construct-

ing, transfer-

ring 

Strategy 

Versatil-

ity 

Incorpo-

ration 

Contributing 

substantially 

Taking re-

sponsibility 

for contrib-

uting to 

Driving trans-

formation, in-

novation and 

growth: 

 

Transform 

 I can show different audi-

ences the benefits of my vi-

sion during turbulent times  

 I can encourage enthusiasm 

and a sense of belonging 

around a convincing vision.  

 I can create (alone or with 

others) a ‘roadmap’ based 

on my vision for creating 

value.  
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complex de-

velopments 

in a specific 

field 

Expand  I can develop (alone or with 

others) and compare differ-

ent future scenarios.  

 I can plan backwards from 

my vision to design the nec-

essary strategy to achieve it.  

 

 I can identify challenges re-

lated to my (or my team's) 

vision, while respecting the 

different levels of the sys-

tem and the variety of 

stakeholders affected.  

4 

Discovering 

new con-

texts 

Developing 

Acting inde-

pendently 

Pro-Ac-

tivity 

Applied 

knowled

ge 

Dis-

turbed/ 

new con-

texts 

Taking re-

sponsibility 

for making 

decisions and 

working with 

others. 

With some 

guidance and 

together with 

others. 

Taking re-

sponsibility 

 

Reinforce 

Improve 

 I can discuss my (or my 

team's) strategic vision for 

creating value.  

 I can use my understanding 

of the context to identify dif-

ferent strategic visions for 

creating value.  

 I can prepare a vision state-

ment for my (or my team's) 

value-creating activity that 

guides internal decision-mak-

ing throughout the whole 

process of creating value.  

 I can explain the role of a vi-

sion statement for strategic 

planning.  

 I can promote initiatives for 

change and transformation 

that contribute to my vi-

sion.  

 I can identify the changes 

needed to achieve my vi-

sion.  

  

3 
Deciding/ 

selecting 

Theory 

knowled

ge 

Known/ 

prepared  

contexts 

On my own 

and together 

with my 

peers. 

Taking and 

sharing some 

responsibili-

ties. 

Building inde-

pendence 

 

Experiment 

Dare 

 I can build future scenarios 

around my value-creating ac-

tivity.  

 I can develop (alone or with 

others) an inspiring vision for 

the future that involves oth-

ers.  

 I am aware of what is 

needed to build a vision.  

 I can explain what a vision is 

and what purpose it serves  

 I can decide what type of 

vision for creating value I 

would like to contribute to.  

 My vision for creating value 

drives me to make the ef-

fort to turn ideas into ac-

tion.  

  

2 

Using, 

imitating 

 

 

Applying 

under su-

per-vi-

sion 

Exercis-

ing 

Trying 

out 

Under direct 

supervision. 

With support 

from others, 

some auton-

omy, with my 

peers. 

Relying on 

support from 

others 

 

Discover 

Explore 

 I can develop simple future 

scenarios where value is cre-

ated for my community and 

surroundings.  

 I can imagine a desirable fu-

ture.  

      

1 Perceiving Start Start Start Start Start Start  



 

 B4C PROJECT - 2023-1-DE02-KA220-VET-000155337 WP2 – Competence Framework, Page 16 

2.1.4. Subcompetence 4: Valuing Ideas on Biochar enhanced Circular Carbon Economy 

L 
LEVEL5 Ti-

tles 

LEVEL5 

Hints 

Entre-

Comp 

Hints 

Entre-

Comp Ti-

tles 

Recognise the value of ideas.  Share and protect ideas.    

5 

Developing, 

construct-

ing, transfer-

ring 

Strategy 

Versatil-

ity 

Incorpo-

ration 

Contributing 

substantially 

Taking re-

sponsibility 

for contrib-

uting to com-

plex develop-

ments in a 

specific field 

Driving trans-

formation, in-

novation and 

growth: 

 

Transform 

Expand 

 I can state the value of a new 

idea from different stake-

holders' perspectives.  

 I can develop strategies to 

effectively make the most of 

opportunities to create value 

in my organisation or ven-

ture.  

 I can develop a strategy on intellec-

tual property rights that is tailored 

to the age of my portfolio.  

 I can develop a tailored strategy on 

intellectual property rights that 

deals with geographic require-

ments.  

    

4 

Discovering 

new con-

texts 

Developing 

Acting inde-

pendently 

Pro-Ac-

tivity 

Applied 

knowled

ge 

Dis-

turbed/ 

new con-

texts 

Taking re-

sponsibility 

for making 

decisions and 

working with 

others. 

With some 

guidance and 

together with 

others. 

Taking re-

sponsibility 

 

Reinforce 

Improve 

 I can break down a value 

chain into its different parts 

and identify how value is 

added in each part.  

 I recognise the many forms 

of value that could be cre-

ated through entrepreneur-

ship, such as social, cultural 

or economic value.  

 When creating ideas with others, I 

can outline a dissemination and ex-

ploitation agreement that benefits 

all partners involved.  

 I can tell the difference between 

trademarks, registered design 

rights, patents, geographical indica-

tions, trade secrets, confidentiality 

agreements and copyright licences, 

including open, public-domain li-

cences such as creative commons 

    

3 
Deciding/ 

selecting 

Theory 

knowled

ge 

Known/ 

prepared  

contexts 

On my own 

and together 

with my 

peers. 

Taking and 

sharing some 

responsibili-

ties. 

Building inde-

pendence 

 

Experiment 

Dare 

 I can decide which type of 

value I want to act on and 

then choose the most appro-

priate pathway to do so.  

 I can tell the difference be-

tween social, cultural and 

economic value.  

 I can choose the most appropriate 

licence for the purpose of sharing 

and protecting the value created by 

my ideas.  

 I can tell the difference between 

types of licences that can be used to 

share ideas and protect rights.  
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2 

Using, 

imitating 

 

 

Applying 

under su-

per-vi-

sion 

Exercis-

ing 

Trying 

out 

Under direct 

supervision. 

With support 

from others, 

some auton-

omy, with my 

peers. 

Relying on 

support from 

others 

 

Discover 

Explore 

 I can show how different 

groups, such as firms and in-

stitutions, create value in my 

community and surround-

ings.  

 I can find examples of ideas 

that have value for myself 

and others.  

 I can explain that ideas can be 

shared and circulated for the bene-

fit of every-one or can be protected 

by certain rights, for example, copy-

rights or patents.  

 I can clarify that other people’s 

ideas can be used and acted on, 

while respecting their rights.  

    

1 Perceiving Start Start Start Start Start   

 

2.1.5. Sub-competence 5: Ethical and sustainable thinking on Biochar enhanced Circular Carbon Economy 

L 
LEVEL5 Ti-

tles 

LEVEL5 

Hints 

Entre-

Comp 

Hints 

Entre-

Comp Ti-

tles 

Behave ethically Think sustainably Assess impact Be accountable.  

5 

Developing, 

construct-

ing, transfer-

ring 

Strategy 

Versatil-

ity 

Incorpo-

ration 

Contributing 

substantially 

Taking re-

sponsibility 

for contrib-

uting to com-

plex develop-

ments in a 

specific field 

Driving trans-

formation, in-

novation and 

growth: 

 

Transform 

Expand 

 I take action against unethical be-

haviour.  

 I make it my priority to make sure 

that ethical behaviour is respected 

and promoted in my area of influ-

ence.  

 I can contribute to self-regulation 

discussions within my sector of op-

erations.  

 I can choose adequate methods for 

analysing environmental impact 

based on their advantages and dis-

advantages. 

 I can carry out impact assessment, 

impact monitoring, and impact eval-

uation on my value-creating activity.  

 I can choose ‘measure indicators’ to 

monitor and assess the impact of my 

value-creating activity.  

 I can design ways to be accountable to 

all of our stakeholders.  

 I can use the accountability methods 

that hold me responsible to our internal 

and external stakeholders. 

4 

Discovering 

new con-

texts 

Developing 

Acting inde-

pendently 

Pro-Ac-

tivity 

Applied 

knowled

ge 

Dis-

turbed/ 

new con-

texts 

Taking re-

sponsibility 

for making 

decisions and 

working with 

others. 

With some 

guidance and 

together with 

others. 

Taking re-

sponsibility 

 

Reinforce 

Improve 

 I can take responsibility for promot-

ing ethical behaviour in my area of 

influence, (for example, by promot-

ing gender balance highlighting ine-

qualities and any lack of integrity) 

 I can argue that ideas for creating 

value should be supported by ethics 

and values relating to gender, equal-

ity, fairness, social justice and envi-

ronmental sustainability.  

 I can discuss the relationship be-

tween society and technical devel-

opments, relating to their implica-

tions for the environ-ment.  

 I can discuss the impact an organisa-

tion has on the environ-ment (and 

vice versa).  

 I can define the purpose of the im-

pact assessment, impact monitoring, 

and evaluation of impact.  

 I can analyse the implications of my 

value-creating activity within the 

boundaries of the system I am work-

ing in.  

 I can discuss a range of accountability 

methods for both functional and strate-

gic accountability.  

 I can tell the difference between input, 

output, outcomes and impact.  
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3 
Deciding/ 

selecting 

Theory 

knowled

ge 

Known/ 

prepared  

contexts 

On my own 

and together 

with my 

peers. 

Taking and 

sharing some 

responsibili-

ties. 

Building inde-

pendence 

 

Experiment 

Dare 

 I am driven by honesty and integrity 

when taking decisions.  

 I can apply ethical thinking to con-

sumption and production processes.  

 I can produce a clear problem state-

ment when faced with practices that 

are not sustainable.  

 I can identify practices that are not 

sustainable and their implications 

for the environment.  

 I can identify stakeholders who are 

affected by the change brought 

about by my (or my team's) value-

creating activity, including stake-

holders who cannot speak up (for 

example, future generations, climate 

or nature).  

 I can identify the impact that taking 

up opportunities will have on me 

and my team, on the target group 

and on the surrounding community.  

 I can tell the difference between ac-

counting for use of resources and ac-

counting for  the impact of my value-cre-

ating activity on stakeholders and the 

environment.  

 

2 

Using, 

imitating 

 

 

Applying 

under su-

per-vi-

sion 

Exercis-

ing 

Trying 

out 

Under direct 

supervision. 

With support 

from others, 

some auton-

omy, with my 

peers. 

Relying on 

support from 

others 

 

Discover 

Explore 

 I can describe in my own words the 

importance of integrity and ethical 

values.  

 I can recognise behaviours that 

show integrity, honesty, responsibil-

ity, courage and commitment. 

 I can recognise examples of environ-

mentally friendly behaviour by com-

panies that creates value for society 

as a whole.  

 I can list examples of environmen-

tally friendly behav-iour that bene-

fits a community.  

 I can tell the difference between the 

impact of a value-creating activity on 

the target community and the 

broader impact on society.  

 I can find and list examples of 

changes caused by human action in 

social, cultural, envi-ronmental or 

economic contexts.  

  

1 Perceiving Start Start Start Start Start Start  
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3 Generic Competences 

3.1. Problem solving 

Problem solving is the identification of a problem and its facets, anticipating possible solutions and assessing their potential impact and consequences, and 

putting solutions into action. It involves applying logic, knowledge and reasons towards understanding the actual problem, and being able to plan and use different 

techniques/methods, experiences. Problem solving is comprised of actions, attitudes and knowledge, which are goal-directed in complex situations. Even if the 

final aim is clearly defined (but sometimes it is not), the problem solver might not be aware of all steps towards its achievement. The problems might vary in 

complexity and might require different resources or tools. Therefore, the process requires the knowledge of several problem solving techniques (or the skills to 

invent new ones) and the ability to apply them accordingly in the appropriate situation. The process of problem solving is comprised of complex actions like 

planning and reasoning and in order to be completed successfully the problem solver needs to be motivated, curious and eager. 

Knowledge: The learner… 

• knows different problem solving techniques 

• knows ways to modify and combine different problem solving techniques according to the specific problem 

• knows how to transfer problem-solving knowledge to other situations and challenges 

• knows which resources can be used to come to a solution 

Skills: The learner… 

• is able to recognise when a problem has no immediate solution 

• is able to define the concrete problem and its background 

• is able to apply problem solving techniques 

• is able to analyse the problem situation 

• is able to plan and reason towards problem solution 

• is able to combine and modify different problem solving techniques 

• is able to discover new, complex solutions by him/herself 

• is able to engage others to support the solution of a problem 

Attitudes: The learner… 
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• feels that problem solving competences are valuable 

• is eager to find good solutions 

• is curious 

• is intrinsically motivated (to solve problems) 

• is autonomous 

• feels the need to help other people (in applying problem solving techniques) 
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REFERENCE SYSTEM – Problem solving 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

 Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Having a large portfolio of problem 

solving strategies to solve problems 

constructively and sustainably in 

different areas of life  

Developing, 

construct-

ing, trans-

ferring 

Developing and inventing new creative 

strategies to solve problems. 

Incorpora-

tion 

Having internalised to strive for good, sus-

tainable solutions in a compromise ori-

ented way, and inspiring others to become 

better problem solvers. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing variations and modifica-

tions to solving problems in differ-

ent contexts and how to actively 

use available resources. 

Knowing different ways to tackle 

problems. 

Discovering 

acting inde-

pendently 

Actively expanding own strategies and 

experiences, through trial and consul-

tation. Applying complex solutions to 

solve a problem. 

Commit-

ment 

Being determined to find objectively good 

solutions for problems and to expand own 

competence in this regard. 

Openness towards innovative approaches. 

3 
Knowing 

how 

Knowing how to solve a problem 

based on prior experiences. Re-

calling previous problems and com-

paring similar problems and strate-

gies for solutions. 

Deciding/ 

selecting 

Applying known problem solving strat-

egies. 

Choosing between different (given) 

possibilities to solve the problem based 

on prior experience. 

Motiva-

tion/ 

apprecia-

tion 

Being motivated to further develop own 

competence to solve problems. Valuing 

good solutions for problems. 

2 

Knowing 

why 

(distant un-

derstanding) 

Knowing why the problem exists 

and where it’s originating from 

Using, 

imitating 

Approaching a problem as being in-

structed to or by imitating strategies of 

others. 

Perspective 

taking 

Taking interest in finding solutions for 

problems. 

1 
Knowing 

what 

Knowing there is a problem that 

needs to be solved to reach a goal. 
Perceiving 

Perceiving the problem without taking 

action. 

Self-orien-

tation 

Only being interested in solving problems 

that relate to oneself. 
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3.2. Leadership 

The learner is competent in taking initiative, guiding and influencing others to help them achieve certain goals. He/she can demonstrate decision making skills 

and is capable to transfer these decisions into a team and to delegate tasks to efficiently reach the given goal. This involves e.g. being a good communicator, 

creating trust and relationships in the project team, identifying specific skills of team members and delegating tasks accordingly, facilitating team work, foster-

ing collaboration, being open to new and different ideas. The learner is assertive and able to address and solve conflicts that hinder the work process. The 

learner has an attitude of respect and appreciation for diversity, is able to communicate in an assertive way based on self-confidence and to take responsibility 

for own actions or failures. 

 

Knowledge: The learner… 

• knows different types of leadership interventions adequate for specific situations 

• knows, why leadership is important to reach collaborative goals in a group or a team 

• knows how to help other people in implementing leadership interventions 

• knows how to motivate others to reach a goal 

• knows how to organise work processes in different ways 

Skills: The learner… 

• is able to develop his own leadership style and techniques as a leader and 

• can apply it in different situations 

• is capable to create and execute leadership strategies  

• is able to take over responsibility 

• is able to motivate others to reach a goal 

• is able to take decisions 

• is able to coordinate work processes and to communicate in an assertive way 

• is able to delegate responsibility 

Attitudes: The learner… 

• has a positive attitude towards leadership and is aware of its importance in specific situations 
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• finds it important that the other members of the group value leadership 

• is motivated to develop own leadership competences 

• values and respects others and appreciates teamwork 

• feels responsible for the team, organisation and for accomplishing a goal 

• is assertive about how to organize work 

• is open to dialogue and to find common solutions for problems 
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REFERENCE SYSTEM – Leadership 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing which types of leadership in-

terventions are adequate in specific 

situations. Knowing how to transfer 

leadership approaches to other areas 

of life. 

Developing, 

construct-

ing, trans-

ferring 

Developing an individual leadership 

style and techniques as a leader and 

applying it adequately in different situ-

ations. 

Incorpora-

tion 

Having internalised to lead when 

needed, respecting others needs in 

team work and to encourage open dia-

logue. Inspiring others to become bet-

ter leaders. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing how and when certain ac-

tions/behaviours as leader will affect 

the group and its results. Knowing 

when and how to apply appropriate 

leadership measures to solve problems 

or take opportunities. 

Discovering 

acting inde-

pendently 

Acting as a leader and trying out a 

range of different leadership styles. 

Applying them according to the situa-

tion and the objectives of the activity. 

Being able to coordinate work pro-

cesses successfully. 

Commit-

ment 

Feeling the need to be a good leader. 

Being determined to improve own 

leadership competences. 

3 
Knowing 

how 

Knowing different leadership styles 

and  techniques and how they are re-

lated to specific performances of a 

group and outcomes of a project. 

Knowing how to organise a process in 

a group to reach a goal 

Deciding/ 

selecting 

Taking the lead and applying specific 

leadership techniques which seem to 

be appropriate according to the per-

ception of the situation based on own 

experiences. 

Motivation/ 

apprecia-

tion 

Valuing leadership and being moti-

vated to develop own leadership com-

petence. 

2 

Knowing 

why 

(distant un-

derstanding) 

Knowing why leadership is important 

to reach a goal in a group/team. 

Knowing that different leadership 

styles exist and that different leader-

ship approaches can affect the work 

of/in the group. 

Using, 

imitating 

Occasionally applying leadership con-

cepts & actions (like taking responsibil-

ity, taking decision, delegating work...) 

as copied from a role model or as be-

ing instructed to. 

Perspective 

taking 

Being interested in leadership and its 

potentials. 

Anticipating which role leadership has 

in own life. 

1 
Knowing 

what 

Knowing what leadership is, what com-

petences and tasks leadership in-

cludes. 

Perceiving 
Recognising situations where leader-

ship is either executed or needed. 

Self-orien-

tation 

Only being interested in leadership 

when one is affected by it. 
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3.3. Project Management 

The learner is competent in executing projects in an efficient and successful way by structuring necessary project activities and applying a constant plan-do-

check approach until the end of the project. The learner knows about project management theory and how to execute project activities and monitor their level 

of success and quality. He/she is able to act accordingly and adapt and develop strategies work in project teams or even lead them. He/she is aware of the 

advantages and disadvantages of turning a task or a venture into a project and to apply project management approaches respectively. 

Knowledge: The learner… 

• knows about the core project processes and project phases 

• knows about crosscutting tasks like dissemination, evaluation, monitoring and exploitation 

• has knowledge of at least one project management approach and of variations in regard to other approaches 

• has knowledge on how to plan project activities according to the objectives and to monitor the accomplishment and quality of sub-tasks 

• knows when to assign more resources to open tasks 

• knows how to structure a project 

• knows how to transform a theoretical project plan into reality 

• has the knowledge to develop projects along a strategic approach in the own professional environment 

Skills: The learner… 

• is able to apply strategies and techniques to fulfil the tasks assigned to him/her by the project management 

• is able to select certain project tasks according to the own abilities 

• is able to plan and attribute project tasks to other (capable) team members 

• is able to apply a plan-do-check procedure to monitor the project 

• is versatile to connect other approaches like team building or diversity management to the own project team 

Attitudes: The learner… 

• is open towards applying project management approaches and techniques 

• has a positive attitude towards project management 

• is aware of the strengths and the weaknesses of project management 
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• integrates the concept into his/her professional values 
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REFERENCE SYSTEM – Project Management 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing how to assess which PM 

tools are adequate in any situation. 

Knowing how to plan new ventures 

with a strategic project management 

approach. 

Developing, 

construct-

ing, trans-

ferring 

Strategically adapting and applying PM 

tools for new contexts. Discussing and 

sharing information about PM with 

other colleagues and experts. 

Incorpora-

tion 

Having internalised what to anticipate in 

steering projects. Inspiring others to im-

prove their PM competences. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing how different PM tools can 

be used in different phases of the life 

cycle of a project. Knowing how to ap-

ply them in project situations. 

Discovering 

acting inde-

pendently 

Adapting certain project management 

tools to the specific context. Seeking 

for more specific information and ap-

plying other PM tools. 

Commit-

ment 

Being determined to improve own PM 

competences and to prioritise it to other 

activities for this purpose. 

3 
Knowing 

how 

Knowing different PM tools and in-

struments. 

Deciding/ 

selecting 

Actively applying specific tools for PM 

in project planning and implementa-

tion 

Motiva-

tion/ 

apprecia-

tion 

Valuing project management abilities 

and being motivated to develop and ap-

ply them. 

2 

Knowing 

why 

(distant un-

derstanding) 

Knowing that PM techniques are 

needed in order to successfully com-

plete project work. 

Using, 

imitating 

Occasionally applying a few PM tools – 

offered by others – in parts the own 

project work. 

Perspec-

tive taking 

Being curious about different PM ap-

proaches and tools and their potential 

for the own work. 

1 
Knowing 

what 

Knowing that PM exists as a method-

ology. 
Perceiving 

Recognising situations in which certain 

PM techniques and tools are used. 

Self-orien-

tation 

Feeling the impulse to learn more on PM 

methodologies in a specific work situa-

tion. 
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3.4. Planning and Resource Management 

The learner is competent in planning activities and resources related to his/her own projects or the projects that he/she is associated to. Learners knows about 

project planning theory, how to set up the project structure, activity planning, timing and connect this to available and required resources. He/she is able to act 

accordingly and adapt and develop strategies to set up plans in different projects contexts. He/she is aware of the advantages and disadvantages and has a 

positive but also critical attitude towards applying planning methodology in different professional and private life contexts. 

Knowledge: The learner… 

• knows about the core project processes and project phases 

• has knowledge of at least one project management approach and of variations in regard to other approaches 

• knows how to brainstorm on a project idea and to combine project idea and project context (e.g. funding programme) 

• knows how to structure a project according to the main work packages and ideas and to plan project activities according to the objectives 

• knows which resources are necessary to accomplish the project 

• knows how to assign the resources to the activities 

• has the knowledge to develop projects along a strategic approach in the own professional environment 

Skills: The learner… 

• is able to describe the plans in a realistic and understandable way 

• is able to calculate and assign project activities and resources accordingly 

• is able to execute planning tasks when being instructed by a planning team leader 

• is able to adapt the design (if needed) to new context 

• uses planning and resource management approaches comprehensively in the professional practice 

• is able to connect PRM to other approaches (e.g. project management, teamwork etc.) in a versatile way 

Attitudes: The learner… 

• is open towards applying planning and resource management techniques 

• has a positive attitude towards it 

• is aware of the strengths and the weaknesses of resource management techniques 
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• integrates the concept into his/her professional values 
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REFERENCE SYSTEM – Planning and Resource Management 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Profound knowledge on how to trans-

fer planning and resource manage-

ment methodologies into other con-

texts. 

Developing, 

construct-

ing, trans-

ferring 

Adapting and further developing plan-

ning and resource management meth-

odologies in the own (professional) 

context. 

Incorpora-

tion 

Having internalised to plan and manage 

resources in an effective and sustainable 

way. Inspiring others to apply resource 

management techniques. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Practical knowledge on different plan-

ning and resource management meth-

odologies and in which situations 

which tool is appropriate. 

Discovering 

acting inde-

pendently 

Seeking for more specific information 

on planning and resource management 

methodologies and enlarging the own 

portfolio of tools. 

Commit-

ment 

Feeling the need for implementing plan-

ning and resource management method-

ologies in the own context. Being deter-

mined to improve own competences re-

garding planning and resource manage-

ment methodologies. 

3 
Knowing 

how 

Theoretical know-how on different 

planning and resource management 

methodologies. 

Knowing how to apply them in project 

situations. 

Deciding/ 

selecting 

Actively applying specific tools in plan-

ning and implementation and resource 

controlling and optimisation. 

Motiva-

tion/ 

apprecia-

tion 

Appreciating the value of planning and 

resource management methodologies 

and being motivated to apply them. 

2 

Knowing 

why 

(distant un-

derstanding) 

Understanding the reasons why ap-

propriate planning is crucial for suc-

cess. 

Using, 

imitating 

Occasionally planning actions and con-

sciously allocating resources when be-

ing instructed to or following the ex-

ample of others. 

Perspec-

tive taking 

Being curious about different approaches 

to manage resources and their potential 

for own work. 

1 
Knowing 

what 

Knowing that Planning and Resource 

Management is needed in projects. 
Perceiving 

Recognising situations where planning 

is needed without acting. 

Self-orien-

tation 

Relating planning and resource manage-

ment only to own resources. 
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3.5. Intercultural Communication 

Intercultural communication is the competence to respectfully, effectively and constructively communicate with people from different cultural backgrounds. 

The learner has knowledge about cultural diversity and how this is reflected in communication. He/she is competent in interacting with others and to establish 

a relation of trust and respect. He/she is able and to adapt to different communication needs that result from different cultural backgrounds. He/she has a 

positive attitude towards diversity and interacting with people from other cultures and is determined to avoid misunderstandings and resulting frustration. The 

learner is aware of his own cultural identity and knows how it affects his/her communication. 

Knowledge: The learner… 

 has knowledge of ways to establish a relationship of trust and respect with others from different cultural backgrounds 

 has knowledge of relevant intercultural communication techniques 

 knows the benefits of diversity 

 knows variations of certain cultures and how cultural imprints may influence communication styles, including the own cultural background 

 has knowledge how to address culture related conflicts/misunderstandings 

Skills: The learner… 

 is able to communicate in a clear fashion with others from different cultural background 

 to integrate with colleagues and learners of different cultures 

 is able to reflect own cultural imprints in his/her communication 

 is able to exchange knowledge and experiences with persons with different cultural backgrounds 

 is able to give and receive feedback to and from learners, staff organisations of different cultural background 

 is able to tolerate and overcome difficulty, stress and frustration, because of intercultural misunderstandings 

 is able to make him/herself understood 

 is able to recognise culture based problems and misunderstandings and to adapt the own communication style accordingly 

Attitudes: The learner… 

 values integrity and diversity and  respects others and their different cultural backgrounds 

 has a positive attitude towards interacting with people from different cultures 

 wants to avoid culture based miscommunication and wants to support others 
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REFERENCE SYSTEM – Intercultural Communication 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

 Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing where 

else 

(strategic trans-

fer) 

Knowing own cultural frames of ref-

erence and various patterns of cul-

tural differences. 

Knowing strategies to communicate 

successfully with people from a vari-

ety of other cultures. 

Developing, 

constructing, 

transferring 

Being able to put oneself in the 

shoes of others and being able to 

apply a variety of intercultural ap-

proaches. 

Developing own approaches to com-

municate with people from other 

cultures and supporting others to 

improve. 

Incorporation 

Having internalised how to overcome 

culture based obstacles in communi-

cation. Being aware that one’s own 

culture shapes own reactions and be-

ing able to transcend that. 

Inspiring others to improve their in-

tercultural communication. 

4 

Knowing when 

(implicit under-

standing) 

Knowing about other cultures and 

understanding how cultural aspects 

can influence communication. 

Knowing pitfalls of culture based 

misunderstandings and how to avoid 

them. 

Applying specific exemplary theory 

in practice (during the exchange) 

Discovering 

acting inde-

pendently 

Actively collecting information 

about communication features of 

other cultures and enriching one’s 

own communication competence by 

transferring diverse elements to 

one’s own context. 

-> essay in the disturbed system 

Commitment  

Respecting and valuing expressions of 

cultural differences and being deter-

mined (committed) to overcome com-

munication based obstacles between 

people from different cultural back-

grounds. 

3 Knowing how 

Knowing how to anticipate certain 

cultural backgrounds and differ-

ences and how to adapt own com-

munication accordingly. 

- list of theory 

Deciding/ se-

lecting 

Being able to apply basic strategies 

in intercultural communication, e.g. 

active listening, mirroring, perceiv-

ing non-verbal signs. 

- List of practical learning actions, 

e.g. in prep scenarios 

Motivation/ 

appreciation 

Being aware that we have cultural val-

ues or assumptions that are different 

from others. 

Respecting and valuing different com-

munication styles and being moti-

vated to improve own competence. 

2 

Knowing why 

(distant under-

standing) 

Knowing that one’s own culture is 

central to what we see, how we 

make sense of what we see, and 

how we express ourselves and that 

others are influenced in the same 

way by their own culture. 

Using, 

imitating 

Communicating in a conscious way 

being aware of cultural backgrounds 

of other people. 

Reacting to diversity following the 

example of others. 

Perspective 

taking 

Being curios towards cultural diversity 

and different communication styles. 

Accepting different ways of communi-

cation and considering learning more 

about it. 
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1 Knowing what 
Knowing that different cultures have 

different ways of communicating. 
Perceiving 

Recognising different styles of com-

munication based on cultural back-

grounds. 

Self-orienta-

tion 

Considering the benefits of culture 

sensible communication but feeling 

no need to become active in this re-

spect. 
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3.6. Communication 

The learner is competent in communicating with others in a target oriented way, is able to establish a relation of trust and shows integrity through his/her way 

to communicate. In the communication with others the learner is aware of different communication styles and techniques and that different situations and 

interlocutors require different styles and techniques of communication. Communication is used by the learner as a means for interaction and through appropri-

ate communication the learner can identify problems, can discuss them and find and implement solutions. 

Knowledge: The learner… 

 has knowledge of the specific rules to communicate with his/her colleagues or other learners and beneficiaries 

 has knowledge of relevant communication techniques 

 has knowledge of the own role and context he/she acts in and knows which communication style is appropriate 

Skills: The learner… 

 is able to communicate in a clear fashion with colleagues, beneficiaries and stakeholders 

 is able to communicate in a target oriented way 

 is able to identify problems and find solutions together by using direct communication 

 is able to give and receive feedback to and from beneficiaries, colleagues and stakeholders 

 is able to use feedback in the improvement of his/her practice 

 is able to distinguish between different communication styles 

 is able to select appropriate communication styles according to goal and context 

Attitudes: The learner… 

 respects others and their different communication styles 

 has a positive attitude towards communicating 

 values open and reflective communication 
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REFERENCE SYSTEM – Communication 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing where 

else 

(strategic trans-

fer) 

Having a strategic knowledge of 

communication. 

Understanding unfamiliar commu-

nication styles and knowing how to 

guide other people to react and 

communicate appropriately in un-

known situations. 

Developing, 

constructing, 

transferring 

Being able to communicate successfully 

in an unfamiliar situation. Being able to 

blend different communication styles 

and to adapt and transfer them into 

new contexts. 

Supporting others to develop their com-

munication competence. 

Incorporation 

Having internalised virtues of good 

communication and motivating/in-

spiring others to reflect about com-

munication and to comprehend 

other persons’ communication in or-

der to create a respectful relation-

ship 

4 

Knowing when 

(implicit under-

standing) 

Knowing different communication 

styles and techniques and how to 

apply them knowledge in known 

practice situations. 

Discovering 

acting inde-

pendently 

Being able to apply and understand dif-

ferent communication styles and codes 

suitable for context and situation. Ac-

tively expanding own communication 

competence by observing, researching 

and reflecting. 

Commitment 

Being determined to improve and to 

self-regulate for the sake of the com-

munication and for the respect of 

others. Staying emotionally balanced 

in communication and in giving/re-

ceiving feedback. 

3 Knowing how 

Knowing that different people have 

different communication styles, de-

pendent on their culture, personal 

background, etc. Understanding 

other ways of communication and 

expression, e.g. non-verbal commu-

nication. 

Deciding/ se-

lecting 

Being able to communicate in a clear 

fashion with different groups according 

to their capabilities of understanding. 

Choosing the right code to react accord-

ing to the situation. Being able to give 

and receive feedback to and from oth-

ers. 

Motivation/ 

appreciation 

Being motivated to improve own 

communication competence. 

Appreciating the virtues of good 

communication and being open to-

wards other communication styles. 

2 

Knowing why 

(distant under-

standing) 

Understanding that the efficiency 

of communication depends on c-

skills 

Knowing why conscious communi-

cation is relevant. 

Using, 

imitating 

Applying communication codes of peers 

(e.g. in language and behaviour, using 

rites), imitating communication styles of 

others. 

Perspective 

taking 

Being curious to improve own com-

munication competence. 

Being open towards other/new com-

munication styles. 

1 Knowing what 

Knowing basic ways of communica-

tion in order to understand others 

and to make oneself understood. 

Perceiving 
Sending and receiving information with-

out special awareness. 

Self-orienta-

tion 

Talking and listening without feeling 

the need to reflect on communica-

tion. 
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3.7. Client orientation 

The learner is competent in interacting with clients, taking into account their specific needs. He/she knows how to identify different client profiles, back-

grounds, desires and necessities. The learner is able to react accordingly, adapt and develop strategies to support clients. He/she is aware of the benefits of 

focusing on the clients’ needs and requests and is determined to reach the clients’ satisfaction. 

Knowledge: The learner… 

• has knowledge of different clients’ behaviours and needs 

• has knowledge of strategies and techniques to deal with clients 

• has knowledge of communication techniques 

Skills: The learner… 

• is able to apply strategies and techniques to reach clients’ satisfaction 

• is able to adapt his/her own behaviour to better support clients 

• is able to balance the interests of the client against those of the enterprise 

• is able to adequately communicate with clients 

Attitudes: The learner… 

• prioritizes clients’ satisfaction to other tasks and obligations as well as own affects 

• appreciates good quality in interaction 

• is emphatic and has a positive attitude towards clients and his/her enterprise  
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REFERENCE SYSTEM – Client orientation  

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Intuitively knowing (or being able to 

acquire knowledge on) how to deal 

with any client in any context. 

Knowing how to transfer knowledge 

about clients into other fields of life. 

Developing, 

construct-

ing, trans-

ferring 

Actively planning and developing 

own/new client oriented strategies 

that are part of a larger approach, e.g. 

a (company’s) vision or marketing 

strategy. 

Incorpora-

tion 

Having internalised to act for the benefit 

of the client, intuitively responding to 

different clients needs in adequate ways 

and inspiring others to value client orien-

tation. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing which actions are needed to 

help clients with specific demands for 

a large variety of situations and differ-

ent types of clients. 

Discovering 

acting inde-

pendently 

Actively researching and expanding 

own competence to adequately re-

spond to clients in regard to the cli-

ent’s need and the specific situation. 

Commit-

ment 

Being determined to improve own com-

petence to serve clients and to ade-

quately respond to their needs. 

3 
Knowing 

how 

Knowing about the specific needs of 

clients and how the own behaviour 

and approach can be adapted to the 

needs of those clients in general. 

Deciding/ 

selecting 

Being able to select and apply the ap-

propriate behaviour towards a cus-

tomer in regard to his/her needs from 

a set of basic strategies. 

Motiva-

tion/ 

apprecia-

tion 

Valuing client orientation. 

Being motivated to develop own compe-

tence to respond to clients according to 

their needs. 

2 

Knowing 

why 

(distant un-

derstanding) 

Knowing that there are different ways 

to deal with clients and that clients 

have different backgrounds and 

needs. 

Using, 

imitating 

Adapting the own behaviour towards 

the client when instructed to or by imi-

tating others. 

Perspec-

tive taking 

Being curious and interested in the 

theme of supporting clients according to 

their specific needs. 

1 
Knowing 

what 

Knowing that clients behave differ-

ently and that client orientation is a 

suitable concept to deal with this. 

Perceiving 
Seeing and recognising different client 

behaviours without acting. 

Self-orien-

tation 

Not relating the theme of client orienta-

tion to oneself and the own working life. 
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3.8. Working in a team 

The learner is competent in interacting with others involved in the activities of the organisation and to collaborate to reach a common goal. The learner re-

spects specific backgrounds, competences and skills of team/group members and has the ability to act as a team member. This involves communication skills 

like assertiveness, clarity and active listening, awareness of diversity in teams and potentials of teamwork. He/she has an attitude of appreciation for teamwork 

as efficient way of collaborating and source of creativity and is determined to contribute to the success of the entire team. He/she is aware of the roles and 

capabilities in the team and acts accordingly. He/she put any kind of action that turns ideas into facts, taking risks, organising activities. 
Knowledge: The learner… 

 has knowledge of ways to establish a team and make use of the different abilities of team members in order to reach a common goal 

 has knowledge how to enhance team processes in different teams 

 has knowledge about the rules of communication 

 has knowledge about what to avoid to not disturb the atmosphere and workflow in a team 

Skills: The learner… 

 is able to differentiate whether teamwork is the best way to accomplish a task 

 is able to work in teams and act in teams according to his/her role 

 is able to understand that specific tasks and roles of team members are based on their strengths and weaknesses 

 has the ability to judge and identify one’s strengths and weaknesses, and to assess and take risks as and when warranted, is essential 

 is able to reflect the own role in a team 

Attitudes: The learner 

 has a positive attitude towards working together in a team 

 inspires others to contribute to the team 

 appreciates collaboration and diversity 

 respects and supports team members 
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REFERENCE SYSTEM – Teamworking 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing how to enhance team pro-

cesses in different teams. Knowing 

how to help other people act success-

fully in teams and to assign specific re-

sponsibilities to people keeping in 

mind their relevant skills. 

Developing, 

construct-

ing, trans-

ferring 

Leading a team in a way that mem-

bers are able to contribute to the 

best of their abilities, supporting 

them to do so. Being able to strategi-

cally develop a team.  

Incorpora-

tion 

Having internalised the “culture” of con-

structive team work and to accomplish 

goals through mutual support. Inspiring 

others to improve their teamwork skills. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Having substantial knowledge on how 

and when to join/form a team. Under-

standing strength and weaknesses of 

team members. Knowing the im-

portance of communication and how 

to coordinate workflows. 

Discovering 

acting inde-

pendently 

Being able to assign and coordinate 

specific tasks and roles to team 

members on the basis of their 

strengths and weaknesses. Monitor-

ing team processes. Trying out new 

roles for one-self. 

Commit-

ment 

Feeling the importance to refrain from 

own preferences (e.g. in regard to pro-

cedures, own solution strategies, meth-

ods etc.) for the sake of the team and 

the teamwork. Being determined to be a 

good team worker. 

3 
Knowing 

how 

Knowing the basic dynamics and de-

mands of teamwork. Knowing how to 

engage in a coordinated work flow 

where the skills, qualities and limits of 

each member are taken into account 

in order to work efficiently. 

Deciding/ 

selecting 

Actively reaching out to join a team 

or help create a team. Contributing 

to the team process according to 

own strengths and needs for reach-

ing the shared goal. 

Motivation/ 

apprecia-

tion 

Having a positive attitude towards work-

ing together in a team and to appreciate 

team diversity. Finding it important to 

have a ‘team spirit’. Being motivated to 

develop own competence to successfully 

work in a team. 

2 

Knowing 

why 

(distant un-

derstanding) 

Knowing that teamwork is a more ef-

fective way to achieve results. Know-

ing it demands from individuals to co-

ordinate their work considering indi-

vidual competences and abilities. 

Using, 

imitating 

Contributing to team work when be-

ing invited or instructed to. Fulfilling 

assigned tasks in a team by following 

the example of others. 

Perspective 

taking 

Being interested in the potentials of 

team work and to learn more about it. 

1 
Knowing 

what 

Knowing that teamwork is collaborat-

ing with others to reach a shared goal. 
Perceiving 

Recognising situations in which 

teamwork is feasible to reach goals. 

Self-orien-

tation 

Seeing teamwork as something positive, 

but without considering developing own 

team work competence. 
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3.9. Flexibility/Adaptability 

Flexibility is a competence that describes the ability to adapt to changing situations and demands in order to cope with variable circumstances. This involves 

knowledge of the fluidity of facts and the moving nature of life itself, about different contexts and environments as well as of own capabilities and a repertoire 

of behavioural strategies. Being open minded and trustful in own strengths, are attitudes that support the adaptability to changing situations and reduce stress 

that results from change. 

Flexibility is also necessary to cope with ambiguity, uncertainty and risk, which is stated as an important element of entrepreneurial mindset in the EntreComp 

conceptual model. 

Knowledge: The learner… 

• knows about requirements of different contexts and environments 

• knows the benefits of being flexible 

• knows the burdens of flexibility 

• knows that things are dynamic and change is inherent in all areas of life 

• knows adequate forms of behaviour for certain contexts 

• knows how to adapt own strategies according to available or missing resources 

• ... 

Skills: The learner… 

• is able to transfer knowledge, skills and abilities to other contexts and environments 

• is able to reflect observations and experiences and to draw conclusions in terms of how to adapt 

• is able to adapt to changing (work) environments or changing constraints on (work) resources 

• is able to operate in multicultural environments and to adapt new locations 

• is able to anticipate new perspectives 

• is able to select from a repertoire of different behaviours 

• is able to accept and adapt to restrictions 

• is able to allow others to be their way 

• .... 

Attitudes: The learner… 
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• is open to new perspectives, things, behaviours, situations,… 

• is curious about learning, discovering new things 

• is willing to change approaches or to try different approaches 

• is willing to learn to adapt 

• is motivated to benefit from flexibility, e.g. to fit in/be more comfortable/successful 

• is resilient to the stress that might result from the pressure to adapt or changing situations and environments 

• ... 
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REFERENCE SYSTEM – Flexibility/Adaptability 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing multiple adaptation strate-

gies and knowing how to adapt to 

changing requirements in various 

contexts. 

Analyzing the impact of changing 

ones behaviour. 

Developing, 

construct-

ing, trans-

ferring 

Developing and applying tailored adap-

tion strategies for any situation that lead 

to the best possible result. 

Being able to perform adequately in un-

known situations 

Incorpora-

tion 

Having incorporated to adapt to 

changing conditions and to let go of in-

itial plans and procedures. 

Inspiring others to become more flexi-

ble. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing when and how to adapt the 

own behaviour, attitudes and think-

ing to changing conditions in order to 

cope with a situation. 

Discovering 

acting inde-

pendently 

Developing own behavioural strategies 

and methods to adapt to changes and 

working on becoming more flexible. 

Analysing situations and acting accord-

ingly. 

Commit-

ment 

Being determined to adapt to changing 

conditions for the sake of a good re-

sult. 

3 
Knowing 

how 

Knowing how to be flexible. Knowing 

how to adapt the own behaviour, 

perception and thinking to changing 

circumstances. 

Deciding/ 

selecting 

Deciding how to adapt to changes based 

on familiar behaviours. 

Adapting own behaviour to changing 

conditions in known situations. 

Motivation/ 

apprecia-

tion 

Valuing flexibility and adaptability. 

Being motivated to improve own capa-

bility to adapt to changing conditions 

and to show flexibility. 

2 

Knowing 

why 

(distant un-

derstanding) 

Knowing why one should be flexible 

and that there are benefits and dis-

advantages of being flexible. 

Using, 

imitating 

Adapting to changing conditions when 

being asked to or as instructed or by imi-

tating the behaviour of others. 

Perspective 

taking 

Being interested in how others behave 

in different situations. 

Being interested to learn how to be-

come more flexible. 

1 
Knowing 

what 

Knowing what it means to be flexible 

and that flexibility is expected in 

many working areas. 

Perceiving 
Perceiving situations that require being 

flexible (without acting). 

Self-orien-

tation 

Not being interested in adapting to 

changing conditions. 

Only considering adapting for personal 

benefit. 
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3.10. Critical Thinking 

Critical thinking describes the competence to question an issue or a situation, an idea, assumption without accepting anything given at a face value. Critical 

thinking will identify and analyse the given issue/situation in a systematic way without automatically jumping to conclusions. The learner is curious to assess 

the given issue/situation and analyse the underlying arguments/ideas and is able to argue the considerations in an understandable way, to identify inconsisten-

cies and errors when reasoning and reaching to a conclusion in a systematic way by applying experience and evaluating available information. It is the ability to 

go beyond the memorization, information recall and facts description, to analyse, evaluate, interpret, or synthetize information or experience in order to form 

or criticize an idea or argument and don’t simply accept all the given information without questioning 

Knowledge: The learner… 

 has knowledge about the value of critical thinking 

 has knowledge about different critical thinking methods 

 has knowledge about the appropriate use of critical thinking 

 has knowledge how to evaluate and respond to counterarguments 

Skills: The learner… 

 is able to analyse, evaluate, interpret, or synthetize information or experience 

 is able to examine ideas, concepts or situations from multiple perspectives, including different cultural perspectives 

 is able to develop well-reasoned, persuasive questions and arguments 

 is able to respond to counterarguments 

 is able to identifying themes or patterns and making abstract connections across subjects 

 is able to accept criticism and submit his/her findings to repeat tests 

Attitudes: The learner… 

 has curiosity to test information and to seek evidence, being open to new ideas 

 has scepticism about non proven information, not believing every information he/she is confronted with 

 has the humility to admit that his/her ideas may be wrong when facing new information, experience or evidence that states otherwise 

 is willing to submit his/her ideas and experiments to peer review 
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REFERENCE SYSTEM – Critical thinking 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing how to apply critical think-

ing strategies in both in known and 

unknown situations. 

Knowing how to strategically use 

critical arguments in various con-

texts. 

Developing, 

construct-

ing, trans-

ferring 

Being able to recompose arguments or 

information after a critical assessment 

process, including new aspects that pro-

vide constructive insight to an unknown 

problem or a situation. 

Thinking in coherent way to recognise 

critical aspects and to act accordingly. 

Incorpora-

tion 

Having internalised to assess issues in 

a critical way in order to identify and 

to process conclusions according to 

context and objectives before taking 

decisions. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Analysing more thoroughly, broadly 

and frequently, including validating 

source information in order to 

come to a holistic solution. Know-

ing when critical thinking is ade-

quate. 

Discovering 

acting inde-

pendently 

Researching for additional information 

and arguments on a given issue to in-

clude it into the analysis. Being able to 

explain the line of thought/results of the 

critical evaluation of an information or 

solution to others in an understandable 

way. 

Commit-

ment 

Being determined to reach adequate 

and constructive conclusions through 

analysis and critical thinking. Being 

confident to engage with complex 

and/or unfamiliar problems and con-

cepts. 

3 Knowing how 

Knowing how to look through dif-

ferent lenses and how to analyse 

diverse information in order to 

come to a constructive conclusion. 

Deciding/ 

selecting 

Applying different known strategies to 

look at an issue from different angles 

and questioning the given information. 

Motivation/ 

apprecia-

tion 

Being motivated to test and question 

own and others’ judgements, opinions 

and ideas. Valuing critical thinking and 

being motivated to expand own com-

petence to do so. 

2 

Knowing why 

(distant un-

derstanding) 

Knowing why it is important to an-

ticipate different views on an issue. 

Using, 

imitating 

Taking different views on an issue only 

when instructed to or following the ex-

ample of others. 

Perspective 

taking 

Having the openness to look at an is-

sue from different perspectives. Being 

interested in seeing issues through dif-

ferent lenses. 

1 Knowing what 

Knowing that there may be differ-

ent ideas or expressions on the 

same issue. 

Perceiving 
Perceiving that there are different possi-

ble ways of looking at issues. 

Self-orien-

tation 

Being aware that there are different 

ideas but not necessarily willing to ex-

plore them. 
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3.11. Networking 

The learner is competent in interacting with others involved in professional practice, is able to establish relationships and to build up a network of relevant 

contacts in his professional setting. In collaborating with colleagues and stakeholders, the learner has the ability to exchange knowledge and experience as well 

as to establish new contacts in a target oriented way. The learner is aware of his/her role in different context and knows feasible approaches to establish new 

contacts, taking into consideration the working contexts and roles of other stakeholders. He/she has internalised his/her own goals and recognises opportuni-

ties to promote these towards others. 

Knowledge: The learner… 

 has knowledge of ways to integrate networking into training activities 

 has knowledge of relevant professional networks 

 has knowledge of different networking instruments and techniques 

Skills: The learner… 

 is able to collaborate closely with colleagues 

 is able to exchange knowledge and experiences 

 is able to use relevant networking tools 

 is able to actively use and create new networking techniques to improve professional knowledge 

 

 

Attitudes: The learner… 

 has a positive attitude towards collaborating with colleagues and stakeholders 

 is interested in the exchange of knowledge and experiences 

 is open towards different forms and opportunities of networking  
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REFERENCE SYSTEM – Networking 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing how to integrate network-

ing into various activities and in the 

collaboration with colleagues and 

stakeholders. 

Knowing how to help other people 

act successfully in different network-

ing structures. 

Developing, 

construct-

ing, trans-

ferring 

Actively planning and creating network-

ing opportunities to improve knowledge 

and to establish new ways of collabora-

tion others. 

Being able to transfer networking ap-

proaches to other areas of life. 

Incorpora-

tion 

Having internalised to network at any 

occasion. 

Enjoying networking and inspiring oth-

ers to improve their networking com-

petence. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing how and when to apply dif-

ferent networking techniques for 

concrete tasks or goals. Knowing how 

to act in different networking struc-

tures. 

Discovering 

acting inde-

pendently 

Deliberately seeking networking oppor-

tunities and researching for new net-

working techniques. Choosing adequate 

networking techniques according to 

goals and interlocutors and to act appro-

priately. 

Commit-

ment 

Feeling the need to be pro-active and 

creative in networking. 

Being determined to improve network-

ing competence. 

3 
Knowing 

how 

Knowing different networking tech-

niques and practices for sharing, 

learning, promoting ideas and build-

ing contacts. 

Deciding/ 

selecting 

Taking part in networking activities and 

applying basic networking techniques in 

a correct way to contribute to reaching a 

goal. 

Motivation/ 

apprecia-

tion 

Valuing networking in general. 

Being motivated to improve own net-

working competence. 

2 

Knowing 

why 

(distant un-

derstanding) 

Knowing that through networking 

one can learn, build useful contacts 

and spread info to different target 

groups. 

Using, 

imitating 

Talking to others, trying to learn from 

them and building contacts following the 

example of others or when being in-

structed to. 

Perspective 

taking 

Being interested in the benefits of net-

working and considering learning more 

about it. 

1 
Knowing 

what 
Knowing the concept of networking. Perceiving 

Seeing and recognising values and op-

portunities of networking for collabora-

tion. 

Self-orien-

tation 

Relating to networking in own life and 

for own benefits. 

  



 

 B4C PROJECT - 2023-1-DE02-KA220-VET-000155337 WP2 – Competence Framework, Page 51 

3.12. Creativity 

The learner is able to approach new situations and challenges with open mind and flexibility. He/she is competent in actively joining creative processes (such as 

brainstorming) and applying different creative thinking techniques (e.g. lateral thinking, visual explorations, metaphors, analogies, drawing, etc.) to generate 

new solutions and approaches. He has a strong ability in identifying unique connections between different ideas. 

Knowledge: The learner… 

 has knowledge of different creative thinking techniques 

 has knowledge of how to guide others through creative processes 

Skills: The learner… 

 is able to see things from more than one perspective and is able to question the existing patterns 

 is able to play an active role in collective creative processes 

 is able to generate innovative solutions to unknown problems 

Attitudes: The learner… 

 has a positive attitude towards thinking out of the box 

 inspire and motivate others to express and develop their own creativity in many different situations 
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REFERENCE SYSTEM – Creativity 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing intuitively where and how 

creative thinking techniques can help 

solve a situation or problem. Knowing 

how to guide other people through the 

creative process. 

Developing, 

construct-

ing, trans-

ferring 

Being able to extend creative strate-

gies, developing own techniques to an-

alyse things in different ways and com-

ing up with new approaches to prob-

lems. 

Incorpora-

tion 

Having internalised to develop own 

creative approaches and solutions. 

Inspiring others to express and de-

velop their creativity. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing how to apply different crea-

tive thinking techniques in concrete 

situations. Knowing strategies to over-

come attitudes and situations that can 

hamper creativity. 

Discovering 

acting inde-

pendently 

Being able to play an active role in a 

creative process, such as brainstorm-

ing session, taking inspiration from 

others and finding new solutions and 

ideas by identifying unique connec-

tions between different ideas. 

Commit-

ment 

Being determined to approach life in 

a creative way. Fostering flexibility 

and divergent thinking as supportive 

skills.  

3 Knowing how 

Knowing different creative thinking 

techniques (e.g. lateral thinking, visual 

explorations, metaphors, analogies, 

drawing, etc.), knowing in which situa-

tions creative thinking is crucial. 

Deciding/ 

selecting 

Choosing autonomously different crea-

tive techniques according to the situa-

tion and showing the capacity to look 

at problems from different perspec-

tives and figuring out alternative sce-

narios 

Motivation/ 

apprecia-

tion 

Feeling the need of perceiving things 

in different ways and being deter-

mined to exercise creativity in differ-

ent contexts. 

2 

Knowing why 

(distant un-

derstanding) 

Knowing about the role and benefits of 

creativity in daily activities. Knowing 

why creative thinking is important in 

the process of solving problems and 

generating new ideas. 

Using, 

imitating 

Applying some creative thinking tech-

niques when being instructed to, being 

able to play an active role in brain-

storming sessions. 

Perspective 

taking 

Being interested in expressing own 

creativity in problem solving situa-

tions without knowing how to do it. 

1 Knowing what 

Knowing what creativity means and 

that creativity is not only an inborn 

ability expressed by a few talented 

people but a skill that can be learnt 

and wielded by everyone. 

Perceiving 

Recognising the usefulness of applying 

creative thinking in many daily activi-

ties 

Self-orien-

tation 

Feeling that creativity can be useful 

when wanting to find innovative so-

lutions or cope with unknown prob-

lems. 
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3.13. Evaluating/Reflecting 

The learner is competent in reflecting and (self-)evaluating strategies as an interactive learning process on the job. He/she is able to identify the appropriate 

evaluation methodologies to apply, according to the objectives and type of activities of the organization, and he/she can plan the different phases of the pro-

cess (information gathering, processing, analysis, reporting) within an appropriate timing for the work plan of the organisation. 

Knowledge: The learner… 

• has knowledge of a variety of evaluation tools and methods 

• knows how and when to efficiently and effectively apply evaluation as a tool for stimulating reflection and learning processes 

• knows how to use the results of the reflection and evaluation processes in a large perspective (e.g. for identifying further learning needs) 

Skills: The learner… 

• is able to apply a variety of evaluation tools and methods 

• is able to develop own evaluation strategies 

• is able to process in a methodologically correct way the results of the evaluation for different purposes 

• is able to promote a participatory culture of evaluation in the organisation processes 

 

Attitudes: The learner… 

• recognizes the importance of evaluation and reflection for individual and organizational learning and inspires team members to improve 

their own evaluation competence 
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REFERENCE SYSTEM – Evaluating/Reflecting 

 KNOWLEDGE SKILLS//CAPABILITIES ATTITUDES/VALUES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing 

where else 

(strategic 

transfer) 

Knowing how to strategically integrate 

evaluation outcomes into the organi-

sational and/or individual practice in 

order to achieve the collaborative 

goals. 

Developing, 

construct-

ing, trans-

ferring 

Developing own evaluation and adap-

tation strategies and an on-going par-

ticipatory culture of evaluation within 

the organisation, promoting (self-) 

evaluation to achieve envisaged goals. 

Incorpora-

tion 

Inspiring others to value evaluation, re-

flection and individual and organisational 

learning. Inspiring others to develop 

their evaluation competences. 

4 

Knowing 

when 

(implicit un-

derstanding) 

Knowing when (time schedule) to or-

ganize different phases of the evalua-

tion (information gathering, pro-

cessing, analysis, reporting) appropri-

ate to the work plan of the organisa-

tion in coordination with organisation 

leaders. 

Discovering 

acting inde-

pendently 

Searching for evaluation techniques 

and independently applying the (self-

)evaluation with appropriate tech-

niques and methods, within the given 

purpose of the evaluation. 

Commit-

ment 

Being determined to improve reflection 

and evaluation competences with re-

spect to individual and organisational 

learning. 

3 
Knowing 

how 

Knowing how to organise (self-) evalu-

ation as a reflective and interactive 

learning process. Knowing pertinent 

methods and techniques that can be 

introduced as an evaluation. 

Deciding/ 

selecting 

Making conscious choices on objec-

tives, issues to evaluate; the methods 

and instruments of evaluation that 

seem more pertinent for the given 

case. 

Motiva-

tion/ 

apprecia-

tion 

Finding it important that team members/ 

colleagues value evaluation and reflec-

tion. Being motivated to improve own 

evaluations and reflection competence. 

2 

Knowing 

why 

(distant un-

derstanding) 

Knowing why reflection and (self-

)evaluation are important to facilitate 

individual and collective learning/ per-

formance via evidence-based deci-

sion-making. 

Using, 

imitating 

Occasionally evaluating processes and 

products using existing models and 

techniques. 

Perspec-

tive taking 

Generally feeling that reflection and 

evaluation make sense in order to best 

achieve collaborative goals. 

1 
Knowing 

what 

Knowing that evaluation is an im-

portant process to improve quality. 
Perceiving 

Recognising evaluation and reflection 

processes. 

Self-orien-

tation 

Passive approach to evaluation and re-

flection, unless it refers to issues of per-

sonal relevance. 
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4 Methodological (Teaching) Competences 

4.1. Facilitation of Design based Collaborative Learning 

“Facilitating CSR and SD” is related to the ability to explain and to bring about the aspects of sustaina-

bility, to appreciate the growing understanding for it (among the learners), to learn to bring it about 

for the own (and for others’ benefit and pleasure). 

Insofar “Facilitating Sustainable Development” is a highly reflective, also meta-cognitive competence. 

 

Competence Description 

The trainer is able to facilitate a design based collaborative learning environment using various meth-

ods and tools, concepts and approaches. He/she is able to adapt and develop concepts and designs 

for collaborative learning for different target groups and is flexible in re-planning and adapting to the 

needs of the situation. The trainer is able to motivate others and inspire participants to develop their 

own competences in this context.  

 

Knowledge: The trainer… 

 knows what collaborative learning is and how to facilitate the basic concepts 

 that collaborative learning combines multiple perspectives in a sequence of work 

 Knows how to plan and implement collaborative learning concepts (multiple perspectives and concrete 

individual experiences) and the role of a facilitator in this process 

 knows when and how to intervene within the collaborative learning process in a supportive/facilitative 

manner 

 how to integrate design based collaborative learning concepts into unfamiliar and new situations - based 

on the needs of the clients/users/participants and their level of understanding 

 …  

 

 

Skills: The trainer… 

 is able to perceive and recognize that design based collaborative learning needs facilitation 

 is able to apply existing and known concepts of collaborative learning for own education/training offers 

 is able to facilitate design based collaborative learning on the basis of a repertoire/collection of meth-

ods, concepts and tools 

 s able to address or initiate design based collaborative learning by adapting concepts and methods 

 is able to adapt design-based collaborative learning to meet the needs of customers/users/participants 

 is able to develop new approaches to design based collaborative learning 

 is able to transfer and adapt collaborative learning to new and different contexts and situations 

 … 

 

Attitudes: The trainer… 

 feels that facilitating design based collaborative learning can be beneficial to customers/users/partici-

pants/learners 

 is interested in facilitating design based collaborative learning 

 is interested in planning and implementing collaborative learning with its possibilities and potential 

 appreciates and is motivated to facilitate design based collaborative learning 

 is motivated to extend design based collaborative learning to new environments and situations 

 Is determined to explore and improve own competence in facilitating design based collaborative learn-

ing 
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 considers it important to be proactive and creative in the process of promoting design based collabora-

tive learning (4) 

 Is convinced of concepts and approaches of design based collaborative learning 

 Inspire others (trainers/teachers and students/users/participants) to improve their competence for col-

laborative learning 
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Reference System: Facilitating Design based Collaborative Learning 

  KNOWLEDGE SKILLS ATTITUDES 

L Level Titles Level description Level Titles Level description Level Titles Level description 

5 

Knowing where 

else 

(strategic trans-

fer) 

Knowing how to transfer de-

sign based collaborative learn-

ing into new and different con-

texts and situations 

Developing, con-

structing, transfer-

ring 

Adapting and developing design 

based collaborative learning into 

new contexts  

Incorporation 

Being convinced of design collabora-

tive learning – within its ways of plan-

ning and delivering. Inspiring others to 

apply concepts of collaborative learn-

ing 

4 
Knowing when 

(implicit under-

standing) 

Knowing when and how to in-

teract in design based collabo-

rative learning process and to 

extent certain methods 

Discovering, act-

ing independently 

Facilitating a complete DT Project 

with appropriate Tools in an inno-

vative Teamwork situation 

Commitment 

Being determined to explore and im-

prove the own competence of facili-

tating design based collaborative 

learning 

3 Knowing how 

Knowing how to plan and de-

liver design based collabora-

tive learning concepts and 

which role a facilitator has in it 

Deciding/ select-

ing 
applying a set of DT-instruments in 

a defined teamwork case 
Motivation/ ap-

preciation 

Being motivated to plan and deliver 

design based collaborative learning 

and appreciating the value of it 

2 
Knowing why 

(distant under-

standing) 

Understanding why planning 

and delivering of design based 

collaborative learning has its 

benefits 

Using, Imitating 
Exercising singular DT tools as 

given by others 
Perspective tak-

ing 

Being curious about planning and de-

livering designed collaborative learn-

ing with its opportunities 

1 Knowing what 
Knowing what design based 

collaborative learning is and 

basic concepts of facilitating it 

Perceiving 
Recognising that planning and de-

livering of design based collabora-

tive learning is needed (passive) 

Self-orientation 
feeling that facilitating design based 

collaborative learning can be benefi-

cial 
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Sub Competences of facilitation 

 

This part the competence framework describes those competences in detail that are needed to cre-

ate/foster those competences in specific educational contexts and to validate them. 

This part is linked to an approach which we call “Competence Oriented Learning and Validation” and 

which is based on the LEVEL5 taxonomy. It goes without saying that these (2) competences relate to 

the “facilitators” of the B4C  approach, who are: 

 Teachers, trainers, learning designers and other educators and 

 Mentors, HR professionals, trainers and other personal in businesses. 

 

A 1. Field Competence 

F1 Domain specific com-

petences 

Corporate Social Responsibility and Sustainable Development 

Competence 

A 2. Generic Competences 

G1 Personal/delivery Being an expert in the content matter 

G2 Self/personal Lifelong learning 

G2 Social/delivery Motivating/empowering learners 

G4 Social Communication 

G5 Social Team work 

G6 Social Networking 

G7 Social Managing diversity 

G8 Social Intercultural communication 

B 2. Methodological Competences 

 Facilitation Overall Facilitation Competence 

 Methodological Sub-Competences 

 Planning competences (incl. competence oriented learning) 

P1 Planning, preparation Assessing learners’ needs and motivations 

P2 Planning, preparation Designing and constructing trainings and programmes 

P3 Planning, preparation Planning and designing the learning process 

P4 Planning, delivery Deploying different learning methods, styles and techniques 

P5 Planning, delivery Creating competence-oriented learning offers: 

P6 Planning, delivery Creating an open learning environment 

B Competences when delivering training/learning 

D1 Delivery Facilitating ICT based learning 

D2 Delivery Facilitating (open) learning processes 

B Validation of competence developments 
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V1 Validation Assessing competences and competence developments 

V2 Validation Evidencing competence developments  

 

 

4.2. Planning competences 

4.2.1. P1: Checking and Assessing learners’ needs and motivations 

The facilitator3 is competent in checking the prior experience of learners, identification of the per-

ceived learning needs, demands, motivations and wishes of learners. This includes insights into the 

intrinsic motivation (e.g., self-generated willingness to discover and to learn more), and the extrinsic 

motivation (e.g., responsiveness to external pressures from others) of the learners, the societal learn-

ing needs, including the key competences in lifelong learning. In assessing learning needs, the profes-

sional is able to listen carefully, deploy interview techniques, read body language, and deal with pos-

sible language difficulties and other disadvantages. The person is able to respond to learning needs by 

deploying a wide range of teaching strategies and is able to see the background, expertise and 

knowledge of the learners as a learning resource to be used in the learning process. 

4.2.2. P2: Designing and constructing learning programmes 

Description: The person has the competence to design and construct learning programmes for learners 

that are embedded in a wider heritage context and which allow the development of the learners into, 

or as, fully autonomous life-long learners. The programmes are based on relevant learning theory and 

the needs and demands of the learners, views on group dynamics and also (in case of blended learning)  

the use of learning technology and assessment. Furthermore, the professional is able to develop ap-

propriate instructional and assessment instruments that are constructively aligned to aims and objec-

tives and that are attuned to learning theories. The programmes should be deliverable by other learn-

ing professionals. 

4.2.3. P3: Planning and designing the learning process 

Description: The person is competent in designing the learning process for learners of different target 

groups. On one hand this competence entails the knowledge of the learning needs and deficits of the 

learners, the level of the learners and the heterogeneity of the group for whom the learning process 

is developed (if the learning takes place in a group setting). On the other hand the professional must 

have knowledge on the different learning phases, processes, styles, methods and programme designs 

that can be deployed to facilitate hhe learning process. The design of the learning process can be for 

individual () learners as well as for a group of () learners. The learning professional is able to use his/her 

own expertise and knowledge of relevant learning resources and the potential of the learners them-

selves to design the learning process. Furthermore, the learning professional is able to formulate and 

communicate the objectives of the learning process to give a larger picture of the learning process as 

a whole. 

4.2.4. P4: Deploying different learning methods, styles and techniques 

Description: The person is competent in, and shows confidence in, using different learning methods, 

styles (approaches) and techniques including new media and ICT. Didactics refers to specific methods 

to enable learners to learn and gain knowledge and skills and to develop values. Approaches alludes 

 
3 In the following we try to avoid the term “professional” since there may be a high number of semi-profession-

als and amateurs working in this sector. We will use the terms “facilitator” or simply “person”. However, they 

have in many cases a large portfolio of these professional competences. 
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to the different styles of transferring knowledge, which includes traditional teaching, facilitating, 

coaching and supporting learners in their own learning process. Furthermore the professional should 

be aware of relevant recent developments concerning new methods, styles and techniques, and of the 

new possibilities that come with this. Also, the professional is able to critically assess the value of new 

technologies for the learners. 

4.2.5. P5: Creating competence-oriented learning 

Description: The person knows how to systematically plan, organise and elaborate a learning experi-

ence and the necessary conditions to launch, support, maintain and promote this experience. In order 

to do that they use guidelines on how to set and formulate competence oriented goals. They are fa-

miliar with ideas on self regulated and contextual learning. They know what kinds of (learning) activi-

ties support distinct competence developments. And know how to evoke these activities by means of 

actions, tasks, assignments and settings. They are able to create the open learning environments 

needed to ensure motivating, rich and reflective learning conditions (including required sources and 

resources, ICT infrastructure/equipment/software), or see to it that this is taken care of properly. They 

are well aware of, and capable in planning the learning conditions in such a way that the learners can 

work on the development of their competences in mutually beneficial ways. 

4.2.6. P6: Creating an open learning environment 

The person is competent in creating open learning environments. The person is able to design, de-

velop, implement, and facilitate learning in open environments and can give support to learning pro-

fessionals working with, or in, open learning environment and learners who use them to further de-

velop themselves. Furthermore, the person is able to assess the effectiveness of the open learning 

environment. 

4.3. Competences when delivering learning/training 

4.3.1. D1: Facilitating ICT based learning environments for badging 

Being competent in facilitating and supporting ICT based learning environments in order to issue 

badges. This is a rather specific competence related to the badging of learning outcomes, however it 

can be and should be transferred to media competences and the use of ICT in general . 

The person is able to design, develop, implement, and facilitate ICT-based learning environments and 

can give support to learning persons working with, or in, ICT-based learning environment and learners 

who use ICT to further develop themselves. Furthermore, the person is able to assess the effectiveness 

of the ICT-based learning environment. 

4.3.2. D2: Facilitating (open) learning processes 

The facilitator has the competence to guide learners in their learning processes and in further devel-

opment toward, or as, fully autonomous lifelong learners. The person supports the learner in reaching 

the objectives of the learning process and in following the defined learning strategy. The person is able 

to use different learning methods (didactics), styles (approaches) and techniques, including the use of 

new media and ICT. She or he is able to relate learning to everyday life and to attune the learning 

process to the living world of the learners. The person is able to provide relevant and contextualised 

tasks and activities and assess the outcomes of these. The person is flexible and has the ability to 

change the learning strategy when necessary. The person ought to be able to align the learning process 

properly according to the delivery mode and context – here especially at the site of the cultural herit-

age. 
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4.4. Validation competences 

4.4.1. V1: Assessing competences and competence developments 

Description: The facilitator is competent to assess competence developments, and is aware of the im-

portance of this task for learners, educators and staff who are in contact with the learners in different 

learning contexts. He/she is aware that the context may vary depending on learners’ groups, the set-

ting and the level of formalisation. It is also determined by the purpose of validation (internally to 

prove the efficiency of the learning or external to illustrate the potential of the learner). 

Assessment can serve to check/measure the performances of learners or even be used as motivation 

to continue learning (summative assessment vs. formative assessment). Hence the assessment set-

tings and methods have to be chosen in accordance to the context, the purpose and also regarding the 

available resources. Assessment can (ideally) be built in the learning process to achieve a holistic learn-

ing design. 

4.4.2. V2: Evidencing competence developments  

Description: The facilitator is able to rate and evidence learners’ competences and competence devel-

opments, providing evidence and to document (describe) learning outcomes. It requires knowledge on 

theories about competence development, the concept of learning outcomes, and skills how to describe 

them in a correct and meaningful way and a respective attitude to do so. It also requires knowledge 

and skills on quality assurance and criteria (validity, objectivity, reliability, level consistency). It relates 

to educators and staff who are in contact with the learners in different learning context. 

The context may vary with the learners’ groups, the setting and the level of formalisation, however, in 

the heritage context it is probably rather informal. 
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5 Reference Systems for Facilitating Competences 

Creating competence-oriented learning offers 

 

 COGNITIVE/KNOWLEDGE ACTIVITY AFFECTIVE 

L Level Titles Individual description/ explanatory 

statement 

Level Titles Individual description/ explanatory 

statement 

Level Titles Individual description/ explanatory 

statement 

5 Know where 

else 

(knowledge 

for Transfer  

Knows how to develop high quality flexible, 

adaptive learning environments for compe-

tence oriented learning  

 

Developing/ 

Constructing 

Transfer 

Can develop and plan optimal competence 

oriented learning processes 

 

Incorpora-

tion 

Internalisa-

tion 

feels highly motivated to continuously opti-

mize competence oriented (adult) learning 

processes and conditions 

 

4 Know when 

(Implicit un-

derstanding 

Knows how to develop plans for learning 

that allow for self regulated, contextual 

learning in a mutually beneficial co-opera-

tive environment 

 

Discovering/ 

acting inde-

pendently 

Can develop sequences of learning and 

training units with competence oriented 

learning activities 

 

Commit-

ment 

Volition 

feels motivated to create optimal conditions 

for optimal competence oriented learning 

 

3 Know how 

 

Knows key features of a competence ori-

ented learning environment  

 

Deciding/ 

selecting 

Can develop competence oriented learning 

tasks and assignments of particular kinds 

upon request 

 

Apprecia-

tion 

Motivation 

values the importance of distinguishing be-

tween various aspects and features of com-

petence oriented learning in order to en-

hance efficiency, effectiveness and impact of 

learning processes. 

 

2 Know why 

(Distant un-

derstanding 

Knows that competence oriented learning 

brings specific additional requirements to 

the task of developing effective learning ex-

periences 

 

 

Using,  

Imitating 

Can choose learning activities to be in-

cluded in a competence oriented learning 

process 

 

Curiosity 

Perspective 

taking 

 

is aware that the competence oriented fea-

tures of learning processes may be something 

to consider in order to allow for better plan-

ning of learning 

 

1 Know-

what/know 

that 

Is aware of the fact that competence ori-

ented learning an teaching is a way of ap-

proaching education that may affect his fu-

ture educating/developing tasks 

 

Perceiving Can Identify key features of competence 

orientedness in given programmes  

 

Self ori-

ented, neu-

tral 

senses that some elements in learning pro-

cesses and learning environments contribute 

more to the actual acquisition/development 

of competence than others. 
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Creating an open learning environment 

 

 COGNITIVE/KNOWLEDGE ACTIVITY AFFECTIVE 

L Level Titles Individual description/ explanatory 

statement 

Level Titles Individual description/ explanatory 

statement 

Level Titles Individual description/ explanatory 

statement 

5 Know where 

else 

(knowledge 

for Transfer  

To have the theoretical background to 

build appropriate open learning train-

ing conditions and help other people to 

do so as well.  

Develop-

ing/ 

Construct-

ing 

Transfer 

To build knowledge and expertise, to 

construct related theory and practice. 

To help other trainers apply the right 

conditions.  

Incorpora-

tion 

Internalisa-

tion 

To have an incorporated reflex to arrange 

your training in an open learning environ-

ment. To find it important that a compe-

tence oriented training offer is based on 

open learning formats. To feel the need 

helping other trainers applying it. 

4 Know when 

(Implicit un-

derstanding 

To know when and how to create the 

appropriate open learning conditions 

to achieve the competences envisaged. 

 

Discover-

ing/ 

acting in-

depen-

dently 

To search for related theory. 

To create appropriate open learning 

environments with learning conditions 

related to the competence develop-

ment as envisaged. 

Commit-

ment 

Volition 

To feel the need to explore the theory 

and practice of open learning environ-

ments. To find it important to be creative 

in this respect. 

3 Know how 

 

To know how to create open learning 

training conditions offering e.g. multi-

ple perspectives and  concrete individ-

ual experiences involving authentic 

problems … 

 

Deciding/ 

selecting 

To systematically use existing open 

learning training formats for your 

courses or training offer. 

To select and try out appropriate for-

mats. 

Apprecia-

tion 

Motivation 

To value open learning environments as 

the ideal format for learners to develop 

competences. 

2 Know why 

(Distant un-

derstanding 

To know that offering an open learning 

training involving e.g. multiple perspec-

tives and concrete individual experi-

ences, involving authentic problems … 

leads to competence development. 

Using,  

Imitating 

To occasionally adopt and adapt exist-

ing open learning formats for your own 

training offer.   

Curiosity 

Perspective 

taking 

 

To be interested in using open learning 

training formats for your own courses 

1 Know-

what/know 

that 

To know what an open learning envi-

ronment is. 

To know that open learning environ-

ments are a condition to help individu-

als develop all dimensions of a compe-

tence. 

Perceiving To recognise open learning environ-

ments and perceive their usefulness for 

competence development. 

Self ori-

ented, neu-

tral 

To feel that open learning environments 

challenge your own competence develop-

ment. 
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Facilitating (open) learning processes 

 

 COGNITIVE/KNOWLEDGE ACTIVITY AFFECTIVE 

 2 3 2 3 2 3 
L Level Titles Individual description/ explanatory state-

ment 

Level Titles Individual description/ explanatory 

statement 

Level Ti-

tles 

Individual description/ explanatory statement 

5 Knowing 

where else 

(knowledg

e for trans-

fer) 

Having a broad theoretical background 

how to facilitate open learning pro-

cesses under different conditions and 

with different target groups. 

Develop-

ing/ 

construct-

ing, trans-

ferring 

Developing new approaches and ex-

pertise to facilitate open learning in 

different contexts and aimed at dif-

ferent target groups and competence 

developments. Supporting others. 

Incorpora-

tion 

Internalisa-

tion 

Having incorporated to facilitate learning in 

open learning environments. 

Motivating and supporting others to im-

prove their competence to facilitate open 

learning. 

4 Knowing 

when 

(implicit 

under-

stand-ing) 

Knowing when and how to implement 

the appropriate open learning condi-

tions to achieve the competences en-

visaged. 

 

Discovering 

acting in-

depen-

dently 

Researching for related theory, ex-

panding own competence to facili-

tate appropriate open learning with 

learning conditions related to the 

competence development as envis-

aged. 

Commit-

ment 

Volition 

Being determined to explore and improve 

theory and practice of facilitating open 

learning. Finding it important to be creative 

in this respect. 

3 Knowing 

how 

 

Knowing how to facilitate open learning 

involving multiple perspectives and ad-

dressing concrete individual experi-

ences and authentic problems. 

Deciding/ 

selecting 

Facilitating open learning by selecting 

from a repertoire of known ap-

proaches. Selecting and trying out ap-

propriate formats. 

Apprecia-

tion 

Motiva-

tion 

Valuing open learning as format for learners 

to develop competences and being moti-

vated to improve own competence to facili-

tate them. 

2 Knowing 

why 

(distant un-

derstand-

ing) 

Knowing that open learning environ-

ments address multiple perspectives 

and concrete individual experiences, in-

volving authentic problems. 

Using/  

Imitating 

Applying or adapting existing open 

learning formats for own training of-

fers. Facilitating open learning as in-

structed or imitated by others. 

Curiosity 

Perspec-

tive taking 

 

Being interested in facilitating open learning 

environments in own work and to improve 

own competence to do so. 

1 Knowing 

what/know

ing that 

Knowing what open learning is and 

which role a facilitator has in it. 

 

Perceiving Recognising open learning and per-

ceiving the advantages for compe-

tence developments. 

Self ori-

ented, 

neutral 

Feeling that own competence to facilitate 

open learning environments is sufficient. 
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Assessing competences and competence developments 

 

 COGNITIVE/KNOWLEDGE ACTIVITY AFFECTIVE 
L Level Titles Individual description/ explanatory state-

ment 

Level Titles Individual description/ explanatory state-

ment 

Level Titles Individual description/ explanatory statement 

5 Know 

where else 

(knowledg

e for trans-

fer)  

Strategic knowledge on how to transfer 

assessment to other domains of life 

and work.  

Develop-

ing/ 

Construct-

ing 

Transfer 

To develop your own assessment tech-

niques/approaches/strategies 

 

Incorpora-

tion 

Internalisa-

tion 

To have an incorporated reflex to apply as-

sessment techniques in different profes-

sional domains. To find it important that 

the sector adopts assessment of learning 

outcomes as a tool for professional devel-

opment. 

To feel the need to help other people as-

sess. 

4 Know 

when 

(Implicit 

under-

standing 

To know in which situation to apply the 

right assessment technique/approach. 

To know how to create the appropriate 

instrument. 

 

 

Discover-

ing/ 

acting in-

depen-

dently 

To search for the appropriate assess-

ment techniques and opportunities for 

your own purpose. 

To choose the right assessment tech-

niques for the right purpose and to act 

appropriately.   

Commit-

ment 

Volition 

To feel the need to be pro-active in assess-

ment. 

To value your curiosity for assessment and 

its opportunities. 

To find it important to be creative in this 

respect. 

 

3 Know how 

 

To know how to create and use assess-

ment instruments like tests, interviews, 

observations … 

 

Deciding/ 

selecting 

To apply known assessment instru-

ments in a correct way. 

Apprecia-

tion 

Motivation 

To value assessment techniques of learning 

outcomes in general. To find it important 

that assessment is valued by the (people in 

the) sector you are working in. 

2 Know why 

(Distant 

under-

standing 

To know that assessment can serve dif-

ferent purposes: for learning, for se-

lecting or for profiling. 

 

Using,  

Imitating 

To occasionally use existing assessment 

instruments 

Curiosity 

Perspective 

taking 

 

To be interested in assessment in the frame 

of your own work 

 

1 Know-what To know what assessment is. 

To know that assessment is the meas-

uring of individual progress. 

Perceiving To recognise assessment activities and 

processes. 

Self ori-

ented, neu-

tral 

To feel that assessment may affect you.  
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Evidencing competence developments 

 

 COGNITIVE/KNOWLEDGE ACTIVITY AFFECTIVE 
L Level Titles Individual description/ explanatory state-

ment 

Level Titles Individual description/ explanatory state-

ment 

Level Titles Individual description/ explanatory statement 

5 Know 

where else 

(knowledg

e for Trans-

fer  

Strategic knowledge on how to transfer 

the concept of evidencing competences 

with learning outcomes to other do-

mains of work.  

 

Develop-

ing/ 

Construct-

ing 

Transfer 

To develop your own strategies regard-

ing the concept of evidencing compe-

tences with learning outcomes. 

To create new leaning systems with an 

integrated concept of evidencing com-

petences with learning outcomes. 

Incorpora-

tion 

Internalisa-

tion 

To feel that the concept is an integral part 

of your work life. 

To find it important that the sector adopts 

the concept of evidencing competences 

with learning outcomes as a tool for pro-

fessional development. 

4 Know 

when 

(Implicit 

under-

standing 

To know in which situation the concept 

of evidencing competences with learn-

ing outcomes can be applied 

To know how to create learning out-

come descriptions in new situations. 

 

Discover-

ing/acting 

indepen-

dently 

To create learning outcome descrip-

tiors in new situations. 

To search for the appropriate tech-

niques and opportunities to apply the 

concept of evidencing competences 

with learning outcomes for your own 

purpose. 

To choose the right system for the right 

purpose and to act appropriately. 

(Ind: To apply  the quality criteria in a 

new contex,)  

Commit-

ment 

Volition 

To feel the need to be pro-active in the 

concept of evidencing competences with 

learning outcomes. 

To value your curiosity for the concept of 

evidencing competences with learning out-

comes and their opportunities. 

To find it important to be creative in this 

respect. 

3 Know how 

 

To know how to use the concept of evi-

dencing competences with learning 

outcomes. (Ind: To know the quality cri-

teria) 

 

Deciding/ 

selecting 

To apply the rating wtih learning out-

comes in a correct way. 

(Ind: To apply  the quality criteria) 

Apprecia-

tion 

Motivation 

To appreciate the concept of evidencing 

competences with learning outcomes in 

general. To find it important that the con-

cept is valued by the (people in the) field 

you are working in. 

2 Know why 

(Distant 

under-

standing 

To know the purpose of the concept of 

evidencing competences with learning 

outcomes 

Applica-

tion, Imita-

tion 

To describe learners competences by 

means of learning outcomes when be-

ing instructed or on examples 

 

Curiosity 

Perspective 

taking 

 

To be interested in the concept of evidenc-

ing competences with learning outcomes 

in the frame of your own work 
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1 Know-what To know what the concept of evidenc-

ing competences with learning out-

comes is 

 

Perceiving Only gathering information on the con-

cept of evidencing competences with 

learning outcomes,  

Self ori-

ented, neu-

tral 

Feeling that evidencing competences with 

learning outcomes is relevant and may af-

fect you  

 

 

Integrating validation concepts promoted by the EU 

 

 

 COGNITIVE/KNOWLEDGE ACTIVITY AFFECTIVE 
L Level Titles Individual description/ explana-

tory statement 

Level Titles Individual description/ explanatory 

statement 

Level Ti-

tles 

Individual description/ explanatory state-

ment 

5 Know where 

else 

(knowledge for 

transfer)  

Strategic knowledge on how to 

transfer the EU validation approach 

and instruments to other domains 

of life and work and to blend them 

with other approaches. To know 

how to develop them further. 

Develop-

ing/ 

Construct-

ing 

Transfer 

To develop own techniques /ap-

proaches / strategies regarding the EU 

validation approach and instruments 

 

Incorpora-

tion 

Internali-

sation 

To find it important that the sector adopts 

the EU validation approach and instru-

ments as a tool for professional develop-

ment. 

To feel the need to help other people use it 

To feel the need to apply the EU validation 

approach and instruments in other do-

mains. 

4 Know when 

(Implicit under-

standing 

To know from practice in which sit-

uations and settings  the EU valida-

tion approach and its instruments 

are appropriate  

Vice versa To know when to link as-

sessments and evidences of com-

petences to the EU validation ap-

proach and instruments 

Discover-

ing/ 

acting in-

depen-

dently 

To search for the appropriate tech-

niques and opportunities to link the EU 

validation approach and instruments 

for the own purpose. 

To choose the right framework for the 

right purpose and to act appropriately.   

Commit-

ment 

Volition 

To feel the need to be pro-active in the EU 

validation approach and instruments. 

To find it important to be creative and pro-

active in this respect. 

 

3 Know how 

 

To know how to the EU validation 

approach and instruments function 

theoretically 

 

Deciding/ 

selecting 

To apply known validation elements 

and instruments in a correct way. 

Apprecia-

tion 

Motiva-

tion 

To value the EU validation approach and in-

struments in general. To find it important 

that NQF, EQF & other frameworks are 
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 valued by the (people in the) sector you are 

working in. 

2 Know why 

(Distant under-

standing 

To know the purpose of the EU vali-

dation approach and instruments  

 

Using,  

Imitating 

To occasionally use existing validation 

instruments 

Curiosity 

Perspec-

tive tak-

ing 

 

To be interested in the EU validation ap-

proach and instruments in the frame of 

your own work 

1 Know-what To know what EU validation ap-

proach and instruments are  

Perceiving Still gathering information on the EU 

validation approach and instruments 

Self ori-

ented, 

neutral 

Feeling that the EU validation approach and 

instruments are relevant and may affect 

you  

 


